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A leading provider of  
formative assessments
This year, GL Education celebrates 40 years of providing schools  
with high-quality assessments for children’s education, mental 
health and wellbeing.

Tried and tested, our assessments are rigorous, 
academically sound and in line with current best practice 
in education. They are a powerful tool to inform teaching, 
learning and decision-making at all levels.   

This Guide to Reports provides details of the insights that 
teachers can gain from each assessment.

The accompanying International Brochure offers an 
overview of our full range and outlines the extensive 
support that we provide to international schools.

To request a copy, or for further information on our range, 
visit our website: gl-education.com

See our 
International 
Brochure for 
information 

on all our key 
assessments
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The whole-student view

GL Education believes in a holistic student-focused approach to 
assessment whereby ability, attainment and barriers to learning can 
be assessed and compared to help you better understand each child.

By taking a joined-up approach, our assessments enable you to build 
a whole-student view that will support activity across the school, 
guiding teaching and learning, supporting inclusion, informing 
wellbeing interventions and helping ensure that each child will 
achieve their full potential.

The data can be used by stakeholders throughout the school, 
from classroom teachers and pastoral support teams to senior 
leaders and school group management. Our reliable, internationally 
benchmarked data will provide external validation of teacher 
judgements, and valuable whole-school information to inform 
identification of trends and areas for improvement, self-evaluation 
and assessment of value-added.

• Ability
Our widely-used ability test, the Cognitive Abilities Test (CAT4)®, assesses students’ verbal, non-verbal, 
quantitative and spatial reasoning skills to help you better understand their developed abilities, likely 
academic potential and thinking preferences. This informs teaching and learning and supports student 
feedback and target setting

• Attainment
Our attainment tests, including The Progress Test Series (PT Series)®, New Group Reading Test (NGRT)® and 
New Group Spelling Test (NGST)®, assess your students’ current level of performance to track and report on 
their progress, benchmark them against their peers and highlight any gaps between ability and attainment.  

• Barriers to Learning
Our surveys, including the Pupil Attitudes to Self and School (PASS)® survey, look for attitudinal and 
emotional barriers to flag any non-academic problems that might explain under-achievement.  

Teachers armed with  
data, and taking a full part in  

analysing and identifying ways 
to improve, is the way to create 
consensus, increase ownership  

and move learning forward. 
Iain Hope, Deputy  
Head of Primary,  

British School  
Jakarta
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The assessments and reports across the GL Education portfolio use a number of common terms that are 
defined below:

Term Definition

Standard Age Score (SAS) The Standard Age Score is based on the student’s raw score, which has 
been adjusted for age and placed on a scale that makes a comparison 
with the students in the standardisation sample. The average score is 100. 
The SAS is key to benchmarking and tracking progress. It is the fairest 
way to compare the performance of different students within a year 
group or across year groups.

National Percentile Rank 
(NPR)

The National Percentile Rank relates to the SAS and indicates the 
percentage of students obtaining a particular score. An NPR of 50 is 
average. An NPR of 5 means that the student’s score is within the lowest 
5% of the standardisation sample. An NPR of 95 means that the student’s 
score is within the highest 5% of the standardisation sample.

Stanine (ST) The Stanine places the student’s score on a scale of 1 (low) to 9 (high) 
and offers a broad overview of his or her performance.

Group Rank (GR) The Group Rank shows how each student has performed in comparison 
to those in the defined group. The symbol = represents joint ranking with 
one or more other students.

Reading Age/Spelling Age This is the age at which a score is most likely to be achieved, based on 
the standardisation sample, and offers an immediate comparison to 
the student’s actual age. It is also useful when assessing the impact of 
interventions.

Progress category This is a description of the progress made between tests – Much higher, 
Higher, Expected, Lower, Much lower.

Verbal reasoning This is thinking with words. Low scores could indicate a need for an 
English language intervention, particularly when dealing with EAL 
students.

Non-verbal reasoning This is thinking with 2D shapes. This battery is most like a typical IQ test, 
and particularly low scores could indicate the need to screen for SEN.

Quantitative reasoning This involves identifying patterns between numbers and can be affected 
by a student’s numeracy ability.

Spatial reasoning This is thinking with 3D shapes and space. High spatial scores are often 
associated with success in STEM (science, technology, engineering and 
maths) subjects.

Verbal deficit This is the difference between a student’s verbal and non-verbal SAS. It 
could be an indication of students who may be at risk of underachieving 
due to low English language ability.
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The Cognitive Abilities Test: Fourth Edition (CAT4)® is a suite of 
diagnostic assessments of developed ability and likely academic 
potential. 

By measuring students’ ability to reason with different types of 
material, CAT4 allows schools to assess the way that a student 
thinks and how they will learn best, enabling personalised teaching 
and learning and supporting feedback and target-setting for future 
attainment.

CAT4 provides a unique profile of students’ strengths and 
weaknesses across four areas (or batteries): Verbal, Non-Verbal, 
Quantitative and Spatial Reasoning. 

As the test is not based on any curriculum or dependent on 
prior learning, it offers a fair assessment of ability regardless of 
a student’s prior schooling. Three of the four batteries are not 
reliant on knowledge of the English language, so the test is ideal 
for assessing English as an Additional Language (EAL) students 
and identifying if they may have problems with fully accessing a 
curriculum taught in English

The detailed reports provide you with a unique student profile 
and include a series of narratives that explain and interpret test 
outcomes.

What reports are available for 
CAT4? 
• Group report for teachers

• Individual student report for teachers

• Individual report for students

• Individual report for parents

• Excel® report

• Summary report for senior leaders

• PowerPoint® presentation for senior leaders

• Cluster report (for school groups)

•  CAT4 Combination report 
This can be used with a number of our attainment tests. 
See pages 46-49 for further information.

Cognitive Abilities Test:  
Fourth Edition (CAT4)®

Unlock potential in every student

Find out more about CAT4  
on pages 8-12 of our 

International Brochure

QuICk GuIDE

AGE RANGE:
6 years - 17+ years

SuITABLE FOR:
Teachers, Senior 
Leaders, Assessment 
Co-ordinators, 
SENCOs, Admissions 
staff

TEST DuRATION:
135 minutes across  
3 sections
(Level X: 90 minutes in 
2 sections)

TEST FORMAT:
Digital and paper



The CAT4 Group report for teachers begins with What is CAT4? – an overview of the assessment with clear 
details of why CAT4 is used and examples of questions from each part of the test.

CAT4 Group report for teachers                                            
What is CAT4?
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CAT4 Group report for teachers
School: Test School
Group: Year 7
Date of test: 13/09/2011 Level: D No. of students: 60

What is CAT4?
The Cognitive Abilities Test (CAT) is a suite of tests that assesses a studentʼs reasoning (thinking) abilities in
key areas that support educational development and academic attainment. CAT4 is the fourth edition of the test
and comprises the following sections or batteries which assess different aspects of ability:

Verbal Reasoning Battery – thinking with words
Verbal Classification
Three words are presented which are similar in some way or
ways. From a selection of five possible answers, the student
must identify a fourth word with similar properties.

The answer is snow because rain, fog and sunshine are all
types of weather and snow is also a type of weather.

Verbal Analogies
A pair of connected words is presented alongside a single
word. From a selection of five possible answers, the student
must select a word to complete the second pair in the same
way.

The answer is window, because a carpet goes on a floor and a
curtain hangs at a window.

Quantitative (or Numerical) Reasoning Battery – thinking with numbers
Number Analogies
Two pairs of related numbers are presented. From a selection
of five possible answers, the student must select a number to
complete a third pair.

The answer is 8. Here 1 add 1 makes 2, but that doesnʼt work
for the second pair because 5 add 1 is 6, not 10. Instead, you
have to multiply by 2 to get the second part of each pair, so 4
times 2 is 8.

Number Series
A sequence of numbers created by a transformation rule is
presented. From a selection of five possible answers, the
student must identify the rule and continue the sequence.

The answer is 15. There are two number patterns in this series.
The first, third and fifth numbers go down by 1 at a time – 18,
17 then 16. The numbers in between them go up by two at a
time – 5, 7 then 9. This means the next number must be 16
minus 1, giving 15.
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Non-verbal Reasoning Battery – thinking with shapes
Figure Classification
Three designs are presented which are similar in some way or
ways. From a selection of five possible answers, the student
must identify a fourth design with similar properties.

The answer is E because it is the only answer choice that is a
striped semi-circle, like the first three figures.

Figure Matrices
Designs are presented in a grid with one empty square and,
from a selection of five possible answers, the student must
identify the missing design.

The answer is C because in the top pair ʻone arrow upʼ goes to
ʻtwo arrows upʼ, so in the second pair ʻone arrow downʼ must go
to ʻtwo arrows downʼ.

Spatial Ability Battery – thinking with shape and space
Figure Analysis
A series of diagrams shows a square being folded repeatedly,
and then punched through with holes. From a selection of five
possible answers, the student must identify how the paper will
appear when unfolded.

The answer is D. The hole is punched through both layers of
paper, so as it is unfolded the holes will be a mirror image of
each other, with the crease being the mirror line.

Figure Recognition
Several complex designs are presented along with a single
target shape. From a selection of five possible answers, the
student must identify the target shape within one of the
complex designs.

The answer is E. It isnʼt A because that shows the target flipped
over. It isnʼt B or C because they have shapes that are the
wrong size.
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CAT4 Group report for teachers                                            
Scores for the group

What does the report show?
Scores for the group summarises the group’s key scores, listing the number of questions each student has 
attempted, their Standard Age Score (SAS) and their Group Rank (GR) across the four batteries, plus their 
overall SAS. 

The report can be generated by year group and again by class or tutor group – for easy dissemination of 
information to relevant staff.

How can I use the data?
Analysis of each battery allows you to dig deeper into your students’ abilities, helping you to better 
understand how each student learns and if there are any barriers that are masking their true potential. 

For example, a low Verbal score could indicate an EAL student, or that further screening for specific 
literacy support may be needed (eg Student A). A high Spatial score is often associated with students 
who do well in STEAM (science, technology, engineering, arts and maths) subjects (eg Student B), so this 
could help identify where students would benefit from richer, challenge activities in this subject.

Suggestions for analysis:

•  Sort the data by mean SAS to quickly identify students with a high cognitive ability and those who may 
require further screening to identify support needs.

•  Look for students with a high verbal deficit (the verbal SAS score minus non-verbal SAS score) – they 
may need literacy intervention.

•  Look for students with a spatial bias – then review the individual report for suggested differentiated 
support strategies.

School: Test School
Group: Year 7
Date of test: 13/09/2011 Level: D No. of students: 60

Scores for the group (by overall mean SAS)
Verbal Quantitative Non-verbal Spatial Overall

Student name Tutor
group

No.
attempted
(/48)

SAS GR
(/60)

No.
attempted
(/36)

SAS GR
(/60)

No.
attempted
(/48)

SAS GR
(/60)

No.
attempted
(/36)

SAS GR
(/60)

Mean
SAS

GR
(/60)

Sara Shafiq EM 48 130 1 36 120 =3 48 119 3 36 126 =2 124 1
Natasha Aransola EM 47 108 =14 31 120 =3 41 124 1 36 120 =4 118 2
Jenny Coyle MCO 48 101 =25 36 118 5 48 115 =5 36 131 1 116 =3
Samera Kan DK 48 113 9 34 116 6 43 115 =5 32 120 =4 116 =3
Lara Sandford DK 48 97 36 33 111 =9 48 121 2 36 126 =2 114 =5
Mia Shimizu DK 48 123 =4 36 109 13 43 103 =25 36 120 =4 114 =5
Mia Shimizu MCO 48 122 6 29 111 =9 48 112 =8 31 112 13 114 =5
Anthony Jameson MCO 48 120 7 36 108 14 48 106 =21 36 118 7 113 8
Paisley McSeveney MCO 48 112 =10 32 111 =9 46 112 =8 34 114 =9 112 9
Gabriel Bester DK 48 125 2 20 98 =29 37 101 30 30 114 =9 110 =10
Petya Kan EM 48 100 =28 35 123 =1 46 108 =16 36 108 =17 110 =10
Khan Kareena DK 48 105 =19 34 114 7 43 105 =23 36 110 =14 109 12
Nick Watt EM 48 124 3 24 99 =27 34 102 =27 26 108 =17 108 13
Zaynab Ashfaiq MCO 48 95 =39 24 101 =24 48 115 =5 36 116 8 107 =14
Chloe Bullock DK 48 102 24 36 123 =1 40 107 =18 36 95 =44 107 =14
Johanna Howles DK 48 119 8 36 103 =17 48 94 =38 36 110 =14 107 =14
Liz Price DK 47 108 =14 28 103 =17 40 109 =14 34 109 16 107 =14
Elise Kelly MCO 48 112 =10 32 111 =9 47 99 =31 36 103 =29 106 =18
Susan McGregor EM 48 108 =14 35 103 =17 41 106 =21 34 106 =22 106 =18
Connor Gibson DK 48 96 =37 18 93 =41 42 117 4 35 113 =11 105 20
Morrison Kirsty MCO 48 108 =14 36 112 8 48 111 =10 36 84 =53 104 21
Neil Dawes DK 47 110 12 18 93 =41 45 111 =10 23 98 =38 103 =22
Rob Reagan DK 48 100 =28 26 101 =24 40 111 =10 36 98 =38 103 =22
Peter Adetunde MCO 48 95 =39 32 98 =29 48 109 =14 36 106 =22 102 =24
Teodora Dunec EM 48 100 =28 19 92 47 48 111 =10 36 104 =27 102 =24
Kunza Mohammad MCO 48 103 23 26 98 =29 42 108 =16 36 100 =35 102 =24

The Standard Age Score (SAS) is based on the studentʼs raw score which has been adjusted for age and placed on a
scale that makes a comparison with a nationally representative sample of students of the same age across the UK. The
average score is 100.

The Group Rank (GR) shows how each student has performed in comparison to those in the defined group. The
symbol = represents joint ranking with one or more other students.

The number of questions attempted can be important: a student may have worked very slowly but accurately and not
finished the test and this will impact on his or her results.
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What does the report show?
The Analysis of group scores (by battery) allows teachers to compare their students’ mean (average) SAS 
scores across the four batteries with the benchmark sample.

In international schools, with typically high numbers of EAL students, it is not unusual to see a pattern of 
generally high ability but with lower verbal scores overall.

How can I use the data?
This report will help you to benchmark your group as a whole against the sample and see in which of the 
batteries there are overall strengths or development areas. Having a broader view of the data can support 
decision-making on a group level, e.g. teacher training needs.

CAT4 Group report for teachers                                            
Analysis of group scores (by battery)
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What does the report show?
The Student profiles feature a colour-coded chart that plots the distribution of the group’s scores across 
seven profile types. The Verbal and Spatial batteries form the basis of this analysis.

The general characteristics of each profile type are outlined – comparing the group results to the average. 
Each profile type is summarised, with the individual students who fall within that category listed below.

How can I use the data?
The scatterplot will enable you to see trends of profiles across a group. The profiles will guide you 
in understanding how your students think and help classroom teachers differentiate activities more 
effectively.

The low verbal scores of EAL students will affect their profile. As you develop their literacy skills, expect to 
see a change in the way they appear in these charts.

CAT4 Group report for teachers                                            
Student profiles

National Group

% % No. of students

Extreme verbal bias 2% 2% 1

Moderate verbal bias 4% 3% 2

Mild verbal bias 11% 8% 5

No bias or even profile 66% 67% 40

Mild spatial bias 11% 8% 5

Moderate spatial bias 4% 10% 6

Extreme spatial bias 2% 2% 1

Extreme verbal bias

• These students should excel in written work and should enjoy discussion and debate.

• They should prefer to learn through reading, writing and may be very competent independent learners.

• They are likely to be high achievers in subjects that require good verbal skills such as English, modern
foreign languages and humanities.

• They may prefer to learn step-by-step, building on prior knowledge, as their spatial skills are relatively
weaker, being in the low average or below average range.

Students:
Niamh Ernst

Moderate verbal bias

• Students in this group will have average to high scores for Verbal Reasoning and relatively weaker
Spatial Ability with scores in the average range.

• These students are likely to prefer to learn through reading, writing and discussion.

• Step-by-step learning, which builds on prior knowledge incrementally, is likely to suit these students.

Students:
Student 29Student 18

School: Test School

Group: Year 7

Date of test: 13/09/2011 Level: D No. of students: 60

Student profiles
The analysis of CAT4 scores allows all
students to be assigned a profile; that is they
are assigned to one of seven broad
descriptions of their preferences for learning.
The Verbal Reasoning and Spatial Ability
Batteries form the basis of this analysis and
the profiles are expressed as a mild,
moderate or extreme bias for verbal or spatial
learning or, where no bias is discernable (that
is, when scores on both batteries are similar),
as an even profile.

The diagram shows the distribution of
students across the seven profiles which are
indicated by the coloured bands.

Extreme verbal bias

Moderate verbal bias

Mild verbal bias

No bias

Mild spatial bias

Moderate spatial bias

Extreme spatial bias

Males

Females
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11/30
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What does the report show?
Group indicator tables are provided for kS2, kS3, GCSE (including iGCSE), AS and 
A level, CBSE Class X and Class X11. IB MYP and DP pointers are available now;  
subject group indicators for HL and SL will be available in 2020. 

The indicators are derived from the statistical relationship between CAT4 scores and attainment in a 
range of national and international tests and examinations. The indicators are updated regularly to reflect 
changes in national attainment.

How can I use the data?
CAT4 provides two levels of indicators: ‘most likely’ and ‘if challenged’ – this is the level a student could 
reach with additional effort and challenge and is ideal for supporting target-setting. The indicators can 
also be used to inform future subject choices. GCSE indicators are provided, with grading in both A*-u  
and 9-1.

CAT4 Group report for teachers
Group GCSE indicators
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GCSE indicators
There has always been a significant and positive correlation (that is, a link which is supported by statistical data) between a studentʼs scores on reasoning tests such as CAT4
and his or her performance in national tests and examinations. CAT4 provides a range of indicators of future attainment which can form the basis of discussion with an individual
about targets for learning or help set realistic but challenging targets for national tests and examinations.

External factors will affect a studentʼs eventual attainment – not least effort and motivation – but CAT4 results demonstrate what can be achieved because the test is established
as a good predictor of subsequent attainment.

CAT4 scores and subsequent GCSE results are collected from a large sample of schools and students. The GCSE indicators are derived from the statistical relationship between
CAT4 scores and GCSE results. The indicators are updated regularly to reflect changes in national GCSE attainment.

The indicated subject grades are given either as whole grades or where CAT4 scores indicate performance may be at the boundary between grades, as split grades (A/B, B/C,
etc). The summary indicators include the overall probability of attaining 5+ A*–C including English and Maths; GCSE points scores; and the ʻBest 8ʼ GCSE points score.

Indicators are calculated from the mean CAT4 Standard Age Score (SAS) apart from those for English and English Literature where the SAS for Verbal Reasoning is found to
give more accurate results, so this is used when available.

Visit 
gl-education.com  
to see examples of 

IB MYP and  
CBSE Class X 

indicators

https://gl-education.com/
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What does the report show?
The indicated subject grades are provided either as whole grades or, where CAT4 scores indicate 
performance may be at the boundary between grades, as split grades (A/B, B/C etc).

How can I use the data?
The AS and A level indicators support target-setting and decisions on post-18 education.

CAT4 Group report for teachers                                            
Group AS and A level indicators

21/30

22/30

23/30

24/30

25/30

26/30

Page  
Thumbnails

Indicated A level grades, subjects A–G (most likely grade followed by ʻif challengedʼ grade in bold)

Student name Tutor
group

Mean
SAS

Student 1 D 106 B A B/C B B/C B B/C B B/C B B/C B B/C B B/C B C B B/C B B/C B C/D C
Student 2 E 105 B A C B B/C B C B B/C B C/D C C/D C B/C B C/D C C/D C B/C B D C
Student 3 D 92 B/C B C/D C C/D C C/D C C B C/D C C B C B C/D C C/D C B/C B C/D C
Student 4 D 110 A/B A B/C B B/C B B/C B B/C B B/C B B/C B B/C B C B B/C B B A C/D C
Student 5 E 95 B/C B C/D C C B C/D C B/C B C B C B B/C B C/D C C B B/C B C/D C
Student 6 D 97 B/C B C/D C C B C/D C B/C B B/C B B/C B B/C B B/C B B/C B B/C B C/D C
Student 7 E 123 A/B A A/B A B A A/B A A/B A B/C B B A A/B A B/C B A/B A A/B A B/C B
Student 8 E 90 B/C B C/D C C/D C C/D C C B C B C B C B C/D C C B B/C B C/D C
Student 9 D 94 B/C B C/D C C B C/D C B/C B C/D C C/D C B/C B C/D C C/D C B/C B D C
Student 10 D 103 B A C B B/C B C B B/C B B/C B B/C B B/C B C B B/C B B/C B C/D C
Student 11 A 94 B/C B C/D C C/D C C/D C C B C/D C C/D C C B C/D C C/D C C B D C
Student 12 A 95 B/C B C/D C C B C/D C B/C B B/C B B/C B B/C B C B B/C B B/C B C/D C
Student 13 E 105 B A C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B C/D C
Student 14 E 110 A/B A B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B A C/D C
Student 15 A 83 C B D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C B D C
Student 16 D 97 B/C B C/D C C B C/D C B/C B C B C B B/C B C/D C C B B/C B C/D C
Student 17 E 123 A/B A A/B A B A A/B A A/B A B A A/B A A/B A A/B A A/B A A/B A B/C B
Student 18 E 101 B/C B C/D C C B C B B/C B B/C B B/C B B/C B C B B/C B B/C B C/D C
Student 19 E 100 B/C B C/D C C B C/D C B/C B C/D C C B B/C B C/D C C/D C B/C B C/D C
Student 20 D 116 A/B A B/C B B/C B B/C B B A B/C B B A B A B/C B A/B A A/B A B/C B
Student 21 A 103 B/C B C/D C C B C B B/C B C B C B B/C B C/D C C B B/C B C/D C
Student 22 E 104 B A C B B/C B C B B/C B B/C B B/C B B/C B C B B/C B B/C B C/D C
Student 23 A 89 B/C B C/D C C/D C C/D C C B C B C B C B C/D C C/D C C B C/D C
Student 24 E 90 B/C B C/D C C/D C C/D C C B C/D C C/D C C B C/D C C/D C C B D C
Student 25 D 114 A/B A B/C B B/C B B/C B B A B/C B B A B A B/C B A/B A B A B/C B
Student 26 E 108 A/B A B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B C/D C
Student 27 D 102 B/C B C/D C C B C B B/C B B/C B B/C B B/C B C B B/C B B/C B C/D C
Student 28 E 71 C B D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C B D C
Student 29 E 76 C B D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C B D C
Student 30 D 103 B/C B C/D C C B C B B/C B C/D C C/D C B/C B C/D C C/D C B/C B D C
Student 31 E 101 B/C B C/D C C B C/D C B/C B C/D C C/D C B/C B C/D C C/D C B/C B D C
Student 32 D 88 C B D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C/D C C B D C
Student 33 E 123 A/B A A/B A B A A/B A A/B A B/C B B A A/B A B/C B A/B A A/B A B/C B
Student 34 E 108 A/B A B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B/C B B A C/D C

Visit  
gl-education.com  
to see examples of  
IB DP and CBSE  

Class XII  
indicators

https://gl-education.com/
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The CAT4 Individual report for teachers provides an in-depth analysis of each individual student’s results, 
along with a focus on how they can be helped to achieve their potential.

What does the report show?
The Individual profile summary features a colour-coded chart that plots the student’s score across 
seven profile types. The Verbal and Spatial batteries form the basis of this analysis and the profiles are 
expressed as a mild, moderate or extreme bias.

How can I use the data?
The profile will help to identify whether a student has a bias toward verbal or spatial thinking, a verbal 
deficit and if they have a particularly high or low ability. This can determine what follow-up support 
interventions and teaching strategies will be beneficial to this student. 

CAT4 Individual report for teachers                                           
Individual profile summary
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What does the report show?
The Implications for teaching and learning summary offers a personalised analysis to guide teachers in 
supporting each student.

How can I use the data?
This information is ideal for supporting individual learning plans, providing evidence towards access 
arrangement applications and helping classroom teachers differentiate activities more effectively. 

CAT4 Individual report for teachers                                            
Individual profile summary
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What does the report show?
Individual indicator tables are provided for kS2 and kS3. The indicators are derived from the statistical 
relationship between CAT4 scores and attainment in a range of national and international tests and 
examinations. The indicators are updated regularly to reflect changes in national attainment.

How can I use the data?
CAT4 provides two levels of indicators: ‘most likely’ and ‘if challenged’ - this is the level a student could 
reach with additional effort and challenge. 

The KS2 indicators are ideal for guiding interventions in advance of the end of kS2 tests and transition to 
secondary school. The KS3 indicators support target-setting.

CAT4 Individual report for teachers                                           
Individual indicators: KS2 and KS3
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What does the report show?
These indicator tables show the forecast GCSE (including iGCSE), A level, IB or CBSE* 
grade that this student is likely to achieve in each subject, and also the grade that they 
could reach with additional effort and challenge. 

* CBSE indicators are available in the CBSE version of CAT4. See examples on page 18.

How can I use the data?
This information is useful when discussing and setting targets and can inform subject choices at A level, IB 
Diploma and post-18.

CAT4 Individual report for teachers                                            
Individual indicators: GCSE, A level, MYP, IB, CBSE X and XII

GCSE indicators
Results from CAT4 can give an indication of the level a student will reach at the end of the next Key Stage. A second level is suggested – this is the grade a student could reach
with additional effort and challenge. This information is helpful when you discuss with your students the targets they should be working towards.

Mean SAS: 118 Verbal SAS: 108 Quantitative SAS: 120 Non-verbal SAS: 124 Spatial SAS: 120

Probability of obtaining each grade Most likely
grade achieved

ʻIf challengedʼ
grade achieved

Probability of student obtaining grade C or higher
Probability of student obtaining grade A or A*

U G F E D C B A A* 10% 20% 30% 40% 50% 60% 70% 80% 90%

D&T – Textiles 0% 0% 0% 1% 2% 7% 21% 36% 32% A 7 A* 8

Art & Design 0% 0% 0% 1% 3% 19% 33% 30% 14% A/B 6 A 7

D&T – Food 0% 0% 0% 1% 4% 12% 28% 36% 19% A/B 6 A 7

Drama 0% 0% 0% 1% 5% 15% 32% 36% 11% A/B 6 A 7

Geography 0% 0% 0% 1% 4% 13% 28% 37% 17% A/B 6 A 7

History 0% 1% 1% 2% 5% 12% 27% 33% 20% A/B 6 A 7

Home Economics 0% 0% 0% 1% 4% 11% 29% 37% 17% A/B 6 A 7

Information Technology 0% 0% 1% 2% 4% 14% 30% 35% 13% A/B 6 A 7

Maths 0% 0% 0% 0% 1% 9% 31% 39% 20% A/B 6 A 7

Media Studies 0% 0% 0% 1% 4% 14% 32% 36% 13% A/B 6 A 7

Music 0% 0% 1% 2% 5% 13% 31% 36% 12% A/B 6 A 7

Religious Education 0% 0% 1% 1% 3% 9% 26% 35% 26% A/B 6 A 7

Science – Biology 0% 0% 0% 0% 2% 10% 28% 40% 19% A/B 6 A 7

Science – Chemistry 0% 0% 0% 0% 2% 11% 28% 39% 19% A/B 6 A 7

Copyright © 2015 GL Assessment Limited Page 14 of 305

IB Diploma Programme pointers
Results from CAT4 can give an indication of the grade a student will reach at the end of the Diploma Programme.

Mean SAS: 122 Verbal SAS: 132 Quantitative SAS: 115 Non-verbal SAS: 116 Spatial SAS: 126

Level: GPeriod of testing: 16/03/2019 — 17/03/2019

School: International Demo

Age: 18:02

Group: paul

CAT4 Individual student report for teachers

Name: Catriona Long

Sex: Female

Copyright © 2017 GL Assessment Limited Page 15 of 15
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What does the report show?
The CAT4 Individual report for students provides a user-friendly explanation of the student’s results, with 
an informative narrative to help them become aware of their strengths and areas for development and 
take ownership of their learning.

The Individual report for parents offers a parent-friendly overview of their child’s scores, enabling the 
parent to understand how they can support their child’s learning needs. 

How can I use the data?
The student report promotes self-reflection and metacognition, and provides ideas that the student can 
implement to support their learning.

The parent report helps improve understanding of the child’s learning preferences, with useful suggestions 
for offering support at home. Indicators of future attainment are provided for kS3, GCSE, AS , A level and 
IB.

CAT4 Individual report for students 
and parents                                        
Student profile
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CAT4 Individual report for students
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In the table above, the yellow shading represents the average range.

Schools can 
choose to exclude 

this bar chart 
from the report 
if they want the 
focus to be on 

the summary and 
support strategies 

below.
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ThumbnailsThe CAT4 Summary report for senior leaders provides high-level analysis of a selected cohort, group 

or whole-school’s abilities against the average. The report is designed for use by head teachers, senior 
leadership teams, school group management and governing bodies.

A Summary presentation for senior leaders is also available in PowerPoint® format. This is ideal for sharing 
key findings with a wider audience.

What does the report show?
The Group analysis shows the group’s scores compared to the average. This can be done by a range of 
criteria, including battery (as shown below), gender, English as an Additional Language (EAL) and Special 
Educational Needs (SEN).

How can I use the data?
The report can be used to compare this group’s abilities against previous cohorts’ abilities, to inform 
resourcing and additional support decisions and anticipate likely changes in attainment levels in future 
examinations.

CAT4 Summary report for senior leaders                                       
Group analysis



Group analysis (by special educational need)
The table below shows mean (average) scores for all students compared with those for the national sample.

No. of
students

Verbal
mean SAS

Quantitative
mean SAS

Non-verbal
mean SAS

Spatial
mean SAS

Overall
mean SAS

National average - 100.0 100.0 100.0 100.0 100.0

All students 60 100.6 99.2 98.7 101.6 100.1

None 49 103.6 102.0 102.8 105.1 103.4

School Action 6 92.2 90.7 85.8 91.5 90.2

School Action Plus 5 81.8 81.2 74.2 79.6 79.2

The table below shows the distribution of scores for all students across each battery, compared with those for
the national sample. The bar charts also present this information on the following page.

Description Very low Below average Average Above average Very high

SAS bands <74 74–81 82–88 89–96 97–103 104–111 112–118 119–126 >126

National average 4% 7% 12% 17% 20% 17% 12% 7% 4%

Verbal

All students 0% 7% 3% 30% 23% 18% 5% 12% 2%

None 0% 0% 2% 29% 24% 22% 6% 14% 2%

School Action 0% 17% 0% 50% 33% 0% 0% 0% 0%

School Action Plus 0% 60% 20% 20% 0% 0% 0% 0% 0%

Quantitative

All students 2% 3% 7% 33% 28% 13% 7% 7% 0%

None 0% 0% 4% 29% 35% 16% 8% 8% 0%

School Action 0% 17% 0% 83% 0% 0% 0% 0% 0%

School Action Plus 20% 20% 40% 20% 0% 0% 0% 0% 0%

Non-verbal

All students 5% 7% 8% 20% 20% 25% 10% 5% 0%

None 0% 2% 6% 18% 24% 31% 12% 6% 0%

School Action 0% 33% 17% 50% 0% 0% 0% 0% 0%

School Action Plus 60% 20% 20% 0% 0% 0% 0% 0% 0%

Spatial

All students 2% 7% 8% 12% 25% 25% 12% 8% 2%

None 2% 0% 4% 10% 27% 31% 14% 10% 2%

School Action 0% 0% 33% 33% 33% 0% 0% 0% 0%

School Action Plus 0% 80% 20% 0% 0% 0% 0% 0% 0%

C
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What does the report show?
The Group analysis shows the mean scores for groups of students versus the standardisation sample. This 
can be helpful in informing group intervention needs.

How can I use the data?
The example below is for Special Educational Needs (SEN), showing the scale of their support needs.

using the custom categories when uploading your student data, you can evaluate your own focus groups, 
for example: nationality, students who have joined the school recently, or EAL.

CAT4 Summary report for senior leaders                                        
Group analysis
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CAT4 Summary report for senior leaders                                       
Group analysis

What does the report show?
Graphs show the distribution of group scores for each of the four batteries – split by EAL in this case - and 
compared to the average.

How can I use the data?
This report will help you to benchmark specific groups against the sample and see in which of the 
batteries there are overall strengths and where group level intervention may be necessary. This part of the 
report can support group-level decision-making with regards to support and possible resourcing needs.
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What does the report show?
Group indicator tables are provided for kS2, kS3, GCSE, AS and A level, IB MYP and DP, and CBSE Class X 
and Class XII. 

They show the likely distribution of levels/grades and the percentage of the cohort that are expected to 
obtain certain levels/grades.

How can I use the data?
Summary indicators enable school leaders to anticipate changes in overall attainment for future exams 
and identify where there may be subject-level support, resourcing or training needs.

CAT4 Summary report for senior leaders                                        
Group GCSE and CBSE Class X indicators
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The Pupil Attitudes to Self and School (PASS)® survey provides vital 
insight into students’ attitudes and mindsets that may be having a 
negative impact on their attainment.

PASS incorporates intervention strategies that are tailored to 
the contexts of students in international schools. These include 
a variety of actions which teachers can implement immediately 
to have an impact on the outcomes of students in their school. 
Alongside practical strategies and extensive examples, this bank 
of ideas also has detailed explanations of each of the issues in a 
school environment (see page 22 for further details).

Translations of the PASS survey are available in more than 20 
languages. For details of which languages are available, contact us 
at international@gl-education.com.

The PASS attitudinal measures:
1.  Feelings about school: Explores whether a student feels 

secure, confident and included in their learning community.

2.  Perceived learning capability: Offers a snapshot of a student’s 
unfolding impressions of self-efficacy and can reveal early 
warning signs of demoralisation and disaffection.

3.  Self-regard: Equivalent to self-worth, this measure is focused 
specifically on self-awareness as a learner, highlighting levels of 
motivation and determination.

4.  Preparedness for learning: This measure covers areas such 
as study skills, attentiveness and concentration, looking at the 
student’s determination and openness to learning.

5.  Attitudes to teachers: This measures a young person’s 
perceptions of the relationships they have with the adults in 
school. A low score can flag a lack of respect.

6.  General work ethic: Highlights the student’s aspirations and 
motivation to succeed in life. This measure focuses on purpose 
and direction, not just at school, but beyond.

7.  Confidence in learning: Identifies a student’s ability to think 
independently and to persevere when faced with a challenge.

8.  Attitudes to attendance: Correlating very highly with actual 
attendance 12 months later, this measure enables teachers to 
intercede earlier with strategies to reduce the likelihood of 
truancy.

9.  Response to curriculum demands: This measure focuses 
more narrowly on school-based motivation to undertake and 
complete curriculum-based tasks, highlighting the student’s 
approach to communication and collaboration.

What reports 
are available  
for PASS? 
•  Level 1: Whole cohort 

profile

• Level 2: Analysis by factor

•  Level 3: Individual profiles 
Excel® report

Pupil Attitudes to Self and  
School (PASS)® survey
Identify fragile learners and discover hidden barriers to learning

Find out more about PASS  
on pages 18-20 of our 
International Brochure

QuICk GuIDE

AGE RANGE:
4-18+ years

SuITABLE FOR:
Teachers, Senior 
Leaders, SENCOs, 
Educational 
Psychologists, Health 
Professionals

TEST DuRATION:
Approx. 20 minutes

TEST FORMAT:
Digital



PASS factor analysis

Level 1: Whole cohort profile

Overall mean percentages

PASS
Factor

1 2 3 4 5 6 7 8 9

Feelings
about school

Perceived
learning
capability

Self-regard as
a learner

Preparedness
for learning

Attitudes to
teachers

General work
ethic

Confidence in
learning

Attitudes to
attendance

Response to
curriculum
demands

Mean
percentages 66.8% 66.4% 57.8% 66.0% 66.9% 64.8% 67.1% 64.8% 58.3%

Overall percentiles

PASS
Factor

1 2 3 4 5 6 7 8 9

Feelings
about school

Perceived
learning
capability

Self-regard as
a learner

Preparedness
for learning

Attitudes to
teachers

General work
ethic

Confidence in
learning

Attitudes to
attendance

Response to
curriculum
demands

Percentile
score 26.2 24.0 33.6 15.5 36.2 17.4 57.9 36.3 29.2
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What does the report show?
The PASS report includes three levels of analysis. Level 1 offers a whole cohort profile.

How can I use the data?
The percentage scores represent the school’s non-standardised scores. These are useful for the senior 
team to obtain an overall view of the nine attitudinal factors and are particularly useful when comparing 
two consecutive surveys to measure changes across time.

Colour-coded percentile scores are standardised and provide a measure of how the whole school, its 
cohorts and individual students are doing compared against the average.

PASS factor analysis                                           
Level 1: Whole cohort profile
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What does the report show?
Level 2 offers analysis by PASS factor, gender, year group, ethnic group, SEN status, EAL status, year 
group and gender, or ethnic group and gender.

Level 3 allows analysis of individual profiles at item level. 

How can I use the data?
The simple RAG colour-coding system allows at-a-glance identification of those students and groups who 
have the highest and lowest attitudinal factor scores. These allow class teachers and pastoral teams to 
target further investigation into the causes of the results. Looking at the analysis by year group allows 
schools to identify trends, while the individual analysis provides a useful tool to highlight students of 
immediate concern.

PASS factor analysis                                            
Level 2: Year group and Level 3: Individual profiles

Level 2: Year group

PASS factors analysed by year group

Year group mean percentages

PASS
Factor

1 2 3 4 5 6 7 8 9

Feelings
about school

Perceived
learning
capability

Self-regard as
a learner

Preparedness
for learning

Attitudes to
teachers

General work
ethic

Confidence in
learning

Attitudes to
attendance

Response to
curriculum
demands

Year 7 65.6% 61.8% 58.9% 64.9% 62.0% 62.6% 62.4% 61.9% 59.8%

Year 8 60.6% 62.4% 62.4% 63.7% 62.7% 62.6% 62.2% 61.1% 63.8%

Year 9 61.3% 63.1% 64.7% 61.7% 63.8% 64.5% 63.8% 62.0% 63.6%

Year 10 74.5% 74.6% 49.5% 71.3% 74.2% 68.7% 75.3% 70.0% 50.1%

Year 11 72.2% 70.0% 53.6% 68.5% 71.9% 65.6% 71.8% 68.9% 54.3%

PASS factors analysed by year group

Year group percentiles

PASS
Factor

1 2 3 4 5 6 7 8 9

Feelings
about school

Perceived
learning
capability

Self-regard as
a learner

Preparedness
for learning

Attitudes to
teachers

General work
ethic

Confidence in
learning

Attitudes to
attendance

Response to
curriculum
demands

Year 7 16.2 11.7 32.2 6.7 12.7 13.1 42.0 18.9 27.6

Year 8 15.4 13.5 47.2 11.0 21.8 15.9 49.7 26.0 45.2

Year 9 23.7 14.0 62.6 8.9 27.0 17.8 51.2 28.6 46.2

Year 10 65.9 56.8 14.1 37.9 67.8 42.9 86.3 57.0 9.0

Year 11 49.9 31.7 22.9 25.0 67.0 22.1 77.8 54.5 17.5

Individual profiles

Student name Tutor group Year
1 2 3 4 5 6 7 8 9

Feelings about
school

Perceived
learning

capability
Self-regard as

a learner
Preparedness

for learning
Attitudes to

teachers
General work

ethic
Confidence in

learning
Attitudes to
attendance

Response to
curriculum
demands

Student 1 Mr Smith 7 4.0 1.0 32.2 9.3 1.0 0.9 34.1 18.9 17.2
Student 2 Mr Smith 7 1.7 8.6 58.0 1.0 12.7 13.1 34.1 53.7 17.2
Student 3 Mr Smith 7 16.2 3.3 80.3 2.6 40.2 2.1 14.6 27.0 85.8
Student 4 Mr Smith 7 12.3 15.8 22.5 1.4 40.2 72.6 34.1 38.8 9.9
Student 5 Mr Smith 7 16.2 20.9 58.0 3.4 22.4 28.6 26.5 27.0 27.6
Student 6 Mr Smith 7 63.2 15.8 58.0 18.9 58.2 2.1 42.0 53.7 27.6
Student 7 Mr Smith 7 28.1 8.6 14.9 1.9 6.8 0.5 66.8 18.9 9.9
Student 8 Mr Smith 7 28.1 15.8 70.3 26.7 12.7 72.6 1.5 87.4 85.8
Student 9 Mr Smith 7 37.2 6.3 58.0 18.9 40.2 5.1 50.4 27.0 17.2
Student 10 Mr Smith 7 21.4 15.8 32.2 18.9 89.4 2.1 66.8 27.0 27.6
Student 11 Mr Smith 7 9.3 2.4 5.6 6.7 12.7 28.6 10.3 12.7 17.2
Student 12 Mr Smith 7 12.3 4.6 44.6 2.6 58.2 0.9 66.8 12.7 17.2
Student 13 Mr Smith 7 12.3 15.8 14.9 4.8 3.5 50.3 50.4 18.9 9.9
Student 14 Mr Smith 7 71.3 35.6 32.2 44.5 3.5 0.9 14.6 87.4 9.9
Student 15 Mr Smith 7 7.0 44.5 58.0 9.3 22.4 5.1 74.7 53.7 27.6
Student 16 Mr Smith 7 12.3 8.6 44.6 13.2 22.4 0.9 26.5 18.9 58.3
Student 17 Mr Smith 7 4.0 20.9 22.5 1.4 3.5 28.6 66.8 3.0 17.2
Student 18 Mr Smith 7 9.3 15.8 32.2 9.3 74.4 89.0 26.5 3.0 2.7
Student 19 Mr Smith 7 46.0 78.7 14.9 26.7 3.5 28.6 10.3 12.7 5.3
Student 20 Mr Smith 7 5.3 6.3 1.9 3.4 1.8 0.9 34.1 27.0 9.9
Student 21 Mrs Jones 7 3.0 11.7 58.0 9.3 6.8 2.1 26.5 18.9 74.3
Student 22 Mrs Jones 7 9.3 35.6 58.0 18.9 0.4 2.1 74.7 12.7 17.2
Student 23 Mrs Jones 7 9.3 11.7 5.6 4.8 1.8 13.1 42.0 79.1 9.9
Student 24 Mrs Jones 7 37.2 6.3 3.4 4.8 12.7 50.3 94.2 18.9 1.1
Student 25 Mrs Jones 7 16.2 8.6 22.5 13.2 40.2 2.1 66.8 38.8 41.4
Student 26 Mrs Jones 7 21.4 3.3 97.0 4.8 3.5 28.6 58.7 18.9 99.6
Student 27 Mrs Jones 7 12.3 27.5 70.3 18.9 40.2 72.6 81.4 12.7 27.6
Student 28 Mrs Jones 7 46.0 35.6 9.2 35.4 1.8 2.1 58.7 8.1 27.6
Student 29 Mrs Jones 7 21.4 8.6 14.9 1.4 6.8 28.6 58.7 38.8 41.4
Student 30 Mrs Jones 7 2.3 27.5 58.0 3.4 12.7 2.1 42.0 1.5 27.6
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What does the report show?
PASS now includes a range of detailed interventions for each of the PASS factors. Each factor is explained 
in detail, including outlines of how the situation may have developed within the school and references to 
academic research in the area. 

Guidance is offered on each issue, from both a teacher’s and a student’s point of view, and a range of 
questions are provided for teachers to ask themselves regarding their current teaching methods and 
school environment. 

How can I use the tool?
Specific and practical strategies are provided for each factor, helping schools to better understand each 
factor and then implement effective follow-up action where low scores are seen.

PASS Interventions                                           
PASS intervention strategies
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SELF-REGARD

Interventions for this factor should:

 1.  Improve general feelings of self-efficacy

 2.  Address early warning signs of mental health challenges

INTRODUCTION

The Root of Self-Efficacy
Self-Regard is the root of the four self-efficacy factors. If a student measures low in this 
factor, consider the other three self-efficacy factors to determine what could be contributing 
to their negative self-beliefs. Consider whether students have developed effective skills and 
strategies to achieve in school (Preparedness for Learning), whether students have fostered 
perseverance, grit, and resilience in the face of challenge (Confidence in Learning), and 
whether students feel successful in the day-to-day activities of school and feel positive, about  
managing and achieving their learning goals (Perceived Learning Capability). 

Often, as compared to Self-Regard, scores in the above three factors are more fleeting and 
malleable based on recent events or the time of year. Sometimes students with high scores in 
these factors feel that they are doing well “for now,” but harbor deep-rooted doubts over their 
self-efficacy. Alternatively, students may have a positive Self-Regard, but various negative 
experiences along the other three factors may threaten their self-efficacy beliefs in the long-
term.

Efficacy beliefs are formed through the interpretation of four principal sources of information 
(Bandura, 1977, 1989, 1997):

• mastery experiences

• vicarious experiences

• social persuasion

• emotional arousal.

Therefore, there are four main approaches to increasing feelings of self-efficacy and improving 
Learner Self-regard scores.
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Mastery experiences 
As learners engage in and complete academic activities, they interpret and evaluate the 
outcomes of their efforts to determine whether they believe they have been successful. The 
belief that efforts have not been successful reduces feelings of self-efficacy, and the belief that 
efforts have been successful increases them.

Students who regularly achieve challenging academic goals over a prolonged period of time 
often develop a robust sense of self-efficacy that is not impacted when they do experience 
failure.

Vicarious experiences
Another way in which learners build beliefs of self-efficacy is to observe others. Students often 
compare themselves to classmates in order to gauge how capable they are in relation to their 
peers. If learners perceive their classmates to be similar to themselves in terms of achieving 
learning outcomes or success, they are more likely to notice the successes of their classmates 
and feel that they are able to achieve similar results (Arslan, 2013; Britner and Pajares, 2006; 
Usher and Pajares, 2006, 2009).

Social persuasions

<Text>The third source of efficacy information is social persuasions: verbal and non-verbal 
feedback from others. Encouragement and supportive messages from people the learner 
trusts can bolster confidence in academic ability.

Many studies have found that it is easier to reduce self-efficacy beliefs than to enhance them 
through the manner in which feedback is given. Underachievers are more likely to receive 
“feedback that focuses on short-falls and highlights personal deficiencies” (Bandura, 1993, 
p.125).

It is important to carefully consider how you speak to and about students – they are likely to 
pick up on negative comments and feedback, which will reduce feelings of self-efficacy.

Emotional arousal
The final source of efficacy information is emotional arousal. If learners feel anxious, stressed 
or fatigued, this reduces their confidence in their ability to successfully complete a task. This, 
in turn, leads to a reduced feeling of self-efficacy.

Research has shown that underachieving college students have far fewer mastery experiences 
and verbal persuasions than their achieving counterparts (Fong and Krause, 2014). 
Furthermore, the sense of self-efficacy decreases as learners move through school, with males 
experiencing a larger decline (Caprara et al., 2008; Usher and Pajares, 2008).
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SELF-REGARD AS A POTENTIAL EARLY MENTAL 
HEALTH INDICATOR
Students with a low score for Learner Self-regard are not likely to achieve their academic 
potential. Compared with students who have a high Learner Self-regard, they are more likely 
to develop childhood depression, drop out of school and have lower career aspirations. 
Notably, the risk of childhood depression is not determined by a learner’s actual academic 
performance or how capable they actually are, but rather by how capable they perceive 
themselves to be.

Early signs of depression can be difficult to spot or subjective. Often, children with waning 
mental health are not those who are visibly disruptive in class or receiving poor grades. 
Rather, many of these students have “invisible” needs and do not ask for help at school 
because they “lack the necessary language skills and self-awareness to report – or recognize – 
their own depressed state” or because of “negative thinking patterns: no one cares about my 
feelings, nothing can be done to help me, and so on” (Cash, 2003).

Teachers and other personnel who interact with students on a daily basis have the best 
chance of flagging the need for mental health screening in students. While PASS is not a 
mental health diagnostic tool, low PASS scores for Learner Self-Regard can serve as one data 
point to help schools identify early warning signs of potential mental health challenges. It can 
also help identify who may need early intervention before more severe long-term challenges 
develop.
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Create “Positive Interdependence” with Cooperative Learning 
Strategies
Transform group work in your classroom into exercises in positive interdependence, 
which occurs when each student perceives his/her contributions as indispensable 
to the success of the larger group. According to the ASCD, the best form of positive 
interdependence occurs when work is not simply divided up into smaller pieces and 
distributed to each student, but when the work is divided and assigned by each person’s 
unique abilities, when possible. When executed thoughtfully, positive interdependence 
improves students’ self-esteem and sense of belonging. Consider the following 
cooperative learning strategies to foster positive interdependence:

•  Race to the Finish: Limiting the time so that no single person can complete the task 
alone

•  Jigsaw: Providing different essential information to each student

•  Student as Teacher: Assigning topics for a student investigation/presentation

•  Job Assignment: Give each student a job necessary to complete the group 
assignment.

•  Nine Intelligences: Mix groups based on student strengths in these areas. Be 
sure to assess students on their various intelligences, not just linguistic or logical-
mathematical.

•   After meaningful group work, give students time to give specific 
affirmative feedback to their peers regarding their contributions

Celebrate  failure as a learning opportunity
Many students fear failure as they believe that it shows they are not ‘good’ at something. 
It is important to challenge and change this way of thinking so that students see failure 
as an opportunity to learn. This is closely linked to adopting a culture of Growth Mindset 
at school (see Confidence in Learning). If students have a Growth Mindset (Carol Dweck, 
an American  professor of psychology at Stanford University), they are more likely to 
see mistakes as learning opportunities as they will believe that they have not achieved 
success ‘yet’ but that they can with hard work and practice.
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LEARNER SELF-REGARD

Studies have shown (Caprara, 2008; Usher and Pajares, 2008b) that when young 
students develop a high sense of self-efficacy, they are able to maintain this as they 
grow older, especially when they experience difficult events and situations at school. 
Therefore, strategies to create that strong sense of self-efficacy in all students need to 
be embedded into all phases of school.

Efficacy beliefs are formed through the interpretation of four principal sources of information 
(Bandura, 1977, 1989, 1997), namely:

• mastery experiences relating to achieving academic goals
• vicarious experiences through observing others, such as classmates
• social persuasions through the messages and feedback they get from others
• emotional arousal or how their own feelings affect their confidence.

Social persuasions
The third source of efficacy information is social persuasions: verbal and non-verbal feedback 
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Learner Self-regard as a potential early mental health indicator
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What might this look like in the classroom?

High score for Learner Self-regard Low score for Learner Self-regard

On the outside: On the outside:

On the inside: On the inside:

PORTRAIT OF A STUDENT
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Report on attitude and learning first
It is important to place a focus on learning strategies rather than on learning outcomes. 
Praising and feeding back on learning strategies that a student has used to achieve progress 
(rather than praising the grades or percentage achieved) sends a powerful message to 
students and parents that this is what you value and that learning strategies will make a 
difference to a child’s academic outcomes and success.

Support students to see failures and mistakes as important 
learning opportunities
Remind students that everybody experiences failures and mistakes. Let them know that 
mistakes lead to learning and can help students to deepen their knowledge of a subject.

•  When a child makes a mistake in the classroom, always ask the question: “What can 
you learn from this?”

•  Model failure in the classroom by making mistakes when demonstrating work. Ask 
students to identify the mistakes and verbalise what they have learned.

•  Provide students with examples of work that shows different levels of achievement. 
Ask them to identify where the mistakes are and what they would suggest the students 
could do to improve.

•  Ban corrector fluid; encourage students to put a line through their work so that they 
can see their mistakes and how they corrected them. Give them credit for identifying 
and correcting their mistakes.

Focus on attitudes and learning skills
When reporting or communicating student progress to parents and caregivers, report on 
attitude and learning skills first.

Put these in the main part of the student’s report, with grades having less significance, 
or, for younger children, do not report on grades at all. This changes the focus of your 
feedback from grades to attitudes, and can have a positive impact on school culture.

Organise parent–teacher meetings that focus solely on attitude and learning skills and 
not on grades. Inform parents before the meeting that you will not be providing grades, 
only feedback on student attitudes, learning skills and progress.

This approach makes sense to students and parents; a student with an excellent attitude 
and learning skills will be making expected progress and will achieve excellent grades. 
Whereas, a student who shows a poor attitude to learning and poor learning skills is 
unlikely to be making good progress and attaining good grades.

Decide which attitudes you feel are most important in your school, and write clear 
descriptors that students and teachers can refer to in class and when discussing work

Conduct Individual Teacher-Student Mentoring Meetings
Conduct a coaching meeting for each student two or three times per year. These meetings can 
address their performance in your class, but should also be framed more broadly, with the goal 
being to understand more about individual goals, challenges, successes, and life outside of 
school. It is important to communicate to students that you value them as people and not just 
as a learner. During the meeting, ask students the questions below. Take a few notes after each 
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meeting that you can refer back to for the future. Consider giving these questions to students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term 
relationship with them, it can also help, as the teacher, to share a personal experience where 
you had to look honestly at your goals and perceptions of yourself as a learner.

1.  What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking them through the “Possible Identities” exercise. [LINK]

2.  What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3.  What are you not doing well that is preventing you from getting there? This is about 
facilitating an honest and critical assessment of the roadblocks, challenges, or weaknesses 
that are slowing the student down in “winning at his/her own game.”

4.  What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5.  How can I help? OR How can we get the help you need? Help the student to see how your 
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes 
a significant difference in a person’s mood and feelings of success. Encourage students to 
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and 
empower students to feel in control and in charge of their abilities. List items can range from 
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and 
personal abilities.
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SELF-REGARD

Interventions for this factor should:

1. Improve general feelings of self-efficacy

2. Address early warning signs of mental health challenges

INTRODUCTION

The Root of Self-Efficacy
Self-Regard is the root of the four self-efficacy factors. If a student measures low in this 
factor, consider the other three self-efficacy factors to determine what could be contributing 
to their negative self-beliefs. Consider whether students have developed effective skills and
strategies to achieve in school (Preparedness for Learning), whether students have fostered
perseverance, grit, and resilience in the face of challenge (Confidence in Learning), and 
whether students feel successful in the day-to-day activities of school and feel positive, about 
managing and achieving their learning goals (Perceived Learning Capability). 

Often, as compared to Self-Regard, scores in the above three factors are more fleeting and 
malleable based on recent events or the time of year. Sometimes students with high scores in
these factors feel that they are doing well “for now,” but harbor deep-rooted doubts over their
self-efficacy. Alternatively, students may have a positive Self-Regard, but various negative 
experiences along the other three factors may threaten their self-efficacy beliefs in the long-
term.

Efficacy beliefs are formed through the interpretation of four principal sources of information 
(Bandura, 1977, 1989, 1997):

• imastery experiences

• vicarious experiences

• social persuasion

• emotional arousal.

Therefore, there are four main approaches to increasing feelings of self-efficacy and improving
Learner Self-regard scores.
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Mastery experiences
As learners engage in and complete academic activities, they interpret and evaluate the 
outcomes of their efforts to determine whether they believe they have been successful. The
belief that efforts have not been successful reduces feelings of self-efficacy, and the belief that 
efforts have been successful increases them.

Students who regularly achieve challenging academic goals over a prolonged period of time 
often develop a robust sense of self-efficacy that is not impacted when they do experience
failure.

Vicarious experiences
Another way in which learners build beliefs of self-efficacy is to observe others. Students often
compare themselves to classmates in order to gauge how capable they are in relation to their
peers. If learners perceive their classmates to be similar to themselves in terms of achieving 
learning outcomes or success, they are more likely to notice the successes of their classmates 
and feel that they are able to achieve similar results (Arslan, 2013; Britner and Pajares, 2006; 
Usher and Pajares, 2006, 2009).

Social persuasions

<Text>The third source of efficacy information is social persuasions: verbal and non-verbal 
feedback from others. Encouragement and supportive messages from people the learner 
trusts can bolster confidence in academic ability.

Many studies have found that it is easier to reduce self-efficacy beliefs than to enhance them
through the manner in which feedback is given. Underachievers are more likely to receive
“feedback that focusefeedback that focuses on short-falls ands on short-falls and highlights personal dhighlights personal deficiencies” (Banduraeficiencies  (Bandura, 1993 1993, 
p.125).

It is important to carefully consider how you speak to and about students – they are likely to 
pick up on negative comments and feedback, which will reduce feelings of self-efficacy.

Emotional arousal
The final source of efficacy information is emotional arousal. If learners feel anxious, stressed 
or fatigued, this reduces their confidence in their ability to successfully complete a task. This,
in turn, leads to a reduced feeling of self-efficacy.

Research has shown thResearch has shown that underachieving colat underachieving college students have falege students have far fewer mastery experr fewer mastery experiences iences 
and verbal persuasions than their achieving counterparts (Fong and Krause, 2014).
Furthermore, the sense of self-efficacy decreases as learners move through school, with males 
experiencing a larger decline (Caprara et al., 2008; Usher and Pajares, 2008).
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SELF-REGARD AS A POTENTIAL EARLY MENTAL 
HEALTH INDICATOR
Students with a low score for Learner Self-regard are not likely to achieve their academic 
potential. Compared with students who have a high Learner Self-regard, they are more likely 
to develop childhoodto develop childhood depression drop outdepression, drop out of school and have loof school and have lower career aspirationwer career aspirationss. 
Notably, the risk of childhood depression is not determined by a learner’s actual academic 
performance or how capable they actually are, but rather by how capable they perceive 
th l t bthemselves to be.

Early signs of depression can be difficult to spot or subjective. Often, children with waning 
mental health are not those who are visibly disruptive in class or receiving poor grades. 
Rather, many of these students have “invisible” needs and do not ask for help at school 
because they “lack the necessary language skills and self-awareness to report – or recognize – 
their own depressed state” or because of “negative thinking patterns: no one cares about my 
feelings, nothing can be done to help me, and so on” (Cash, 2003).

Teachers and other personnel who interact with students on a daily basis have the best
h f fl i thchance of flagging the d f t l h lneed for mental health i i t dth screening in stude t Whil PASS ints. While PASS is nott a 

mental health diagnostic tool, low PASS scores for Learner Self-Regard can serve as one data 
point to help schools identify early warning signs of potential mental health challenges. It can 
also help identify who may need early intervention before more severe long-term challenges 
develop.
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Create “Positive Interdependence” with Cooperative Learning 
Strategies
Transform group work in your classroom into exercises in positive interdependence, 
which occurs when each student perceives his/her contributions as indispensable 
to the success of the larger group. According to the ASCD, the best form of positive
interdependence occurs when work is not simply divided up into smaller pieces and
distributed to each student, but when the work is divided and assigned by each person’s
unique abilities, when possible. When executed thoughtfully, positive interdependence
improves students’ self-esteem and sense of belonging. Consider the following 
cooperative learning strategies to foster positive interdependence:

•• Race to the Finish: Limiting the time so that no single person can complete the task 
alone

• Jigsaw: Providing different essential information to each student

• Student as Teacher: Assigning topics for a student investigation/presentation

• Job Assignment: Give each student a job necessary to complete the group 
assignmentassignment.

• Nine Intelligences: Mix groups based on student strengths in these areas. Be
sure to assess students on their various intelligences, not just linguistic or logical-
mathematical.

•  After meaningful group work, give students time to give specific
affirmative feedback to their peers regarding their contributions

Celebrate  failure as a learning opportunity
Many students fear failure as they believe that it shows they are not ‘good’ at something. 
It is important to challenge and change this way of thinking so that students see failure
as an opportunity to as a oppo tu ty to learn. This is closelea s s c ose y linked to adopting y ed to adopt g a culture of Growth Ma cu tu e o G o t indset dset
at school (see Confidence in Learning). If students have a Growth Mindset (Carol Dweck, 
an American  professor of psychology at Stanford University), they are more likely to
see mistakes as learning opportunities as they will believe that they have not achieved
success ‘yet’ but that they can with hard work and practice.
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Report on attitude and learning first
It is important to place a focus on learning strategies rather than on learning outcomes. 
Praising and feeding back on learning strategies that a student has used to achieve progress 
(rather than praising the grades or percentage achieved) sends a powerful message to 
students and parents that this is what you value and that learning strategies will make a
difference to a child’s academic outcomes and success.

Support students to see failures and mistakes as important 
learning opportunities
Remind students that everybody experiences failures and mistakes. Let them know that
mistakes lead to learning and can help students to deepen their knowledge of a subject.

• When a child makes a mistake in the classroom, always ask the question: “What can
you learn from this?”

• Model failure in the classroom by making mistakes when demonstrating work. Ask
students to identify the mistakes and verbalise what they have learned.

• Provide students withProvide students with examples of work thaexamples of work that shows different levet shows different levels of achievementls of achievement. 
Ask them to identify where the mistakes are and what they would suggest the students
could do to improve.

• Ban corrector fluid; encourage students to put a line through their work so that they 
can see their mistakes and how they corrected them. Give them credit for identifying 
and correcting their mistakes.

Focus on attitudes and learning skills
When reporting or communicating student progress to parents and caregivers, report on
attitude and learning skills first.

Put these in the main part of the student’s report, with grades having less significance,
or, for younger children, do not report on grades at all. This changes the focus of your
feedback from grades to attitudes, and can have a positive impact on school culture.

Organise parent–teachOrganise parent teacher meetings that focuer meetings that focus solely on attitudes solely on attitude and learning skills aand learning skills andnd 
not on grades. Inform parents before the meeting that you will not be providing grades, 
only feedback on student attitudes, learning skills and progress.

This approach makes sense to students and parents; a student with an excellent attitude 
and learning skills will be making expected progress and will achieve excellent grades.
Whereas, a student who shows a poor attitude to learning and poor learning skills is 
unlikely to be making good progress and attaining good grades.

Decide which attitudes you feel are most important in your school, and write clear 
descriptors that students and teachers can refer to in class and when discussing work

Conduct Individual Teacher-Student Mentoring Meetings
Conduct a coaching meeting for each student two or three times per year. These meetings can 
address their performance in your class, but should also be framed more broadly, with the goal 
being to understand more about individual goals, challenges, successes, and life outside of 
school. It is important to communicate to students that you value them as people and not just
as a learner. During the meeting, ask students the questions below. Take a few notes after each 
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meeting that you can meeting that you can refer back to for therefer back to for the future. Consider giv future. Consider giving these questions ting these questions to students o students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term
relationship with them, it can also help, as the teacher, to share a personal experience where
you had to look honestly at your goals and perceptions of yourself as a learner.

1. What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking themconsider walking them through the “Possiblthrough the Possible Identities” exercise Identities  exercise [LINK]e. [LINK]

2. What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3. What are you not doing well that is preventing you from getting there? This is about 
facilitating an honesg t and critical assessment of the roadblocks, challenges, or wea, g , knesses 
that are slowing the student down in “winning at his/her own game.”

4. What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5. How can I help? OR How can we get the help you need? Help the student to see how your
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes
a significant difference in a person’s mood and feelings of success. Encourage students to
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and
empower students to feel in control and in charge of their abilities. List items can range from
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and
personal abilities.

49

S
E

L
F

-
R

E
G

A
R

D

6/20

Page Thumbnails ✕

39

QUESTIONS TO ASK 

•  What does academic success equal at our school: making excellent 
progress through hard work and effort or achieving the top academic 
grades?

•  What do our teachers show that they value in their actions and 
words?

•  What do we celebrate at school: progress or achievement? 

•  Do we speak positively to and about students, showing confidence in 
their abilities and high expectations?

•  What is displayed around the school: examples of students 
gaining top achievements/students who have gained places at top 
universities, or students who have shown grit and perseverance 
against adversity/had a positive impact on the lives of others?

•  Do we offer mental health screening and support for students in our 
school who display depressive symptoms?

Whole school

•  Do I ensure that all students feel successful in my lessons?

•  How do I check which students require more support to achieve the 
success criteria set?

•  What interventions do I use to support students with specific 
educational needs in my class?

•  How often do I adopt a responsive teaching style to adapt my lessons 
as required, ensuring that all students can achieve the success 
criteria?

•  How well do I differentiate my teaching?

•  How often do I praise process rather than outcome?

•  How well do I stick to a ratio of 5:1 positive to negative feedback to 
my students?
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•  Does the student have a Growth Mindset?

•  Does the student see mistakes and failures as learning opportunities?

•  Does the student need a different environment for receiving praise/
acknowledgement that is better suited to his/her style? 

•  Does the student set realistic expectations for him-/herself? 

•  Does the student self-praise and acknowledge his/her efforts and 
achievements? 

•  Does the student know how to ask for feedback? 

•  How does the student view his/her abilities in relation to his/her 
peers?

•  Is the student able to identify and label his/her own emotions?

•  Does the student have the right balance of support for home 
learning?

Individual
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INTERVENTIONS TO IMPROVE GENERAL FEELINGS 
OF SELF-EFFICACY
The following interventions help teachers intervene early to help students feel needed, valued, 
and successful in the classroom.

Determine the Factors Contributing to Low Self-Regard
Because Self-Regard is the root of the self-efficacy factors, it is often beneficial to determine 
if the other related factors (Perceived Learning Capability, Preparedness for Learning, 
and Confidence in Learning) could be contributing to poor Self-Regard. Also look at the 
motivational factors (General Work Ethic and Response to Curriculum Demands) to determine 
whether students are lacking clear self-concept, short- and long-term goals, and/or purpose 
and meaning in their school life and beyond. If students have low scores in these areas, 
consider the interventions listed in those chapters in tandem with interventions listed in this 
chapter.

Compare Perceived Learning Capability or Learner Self-regard 
with attainment scores
Students with low attainment and low Perceived Learning Capability or low Learner Self-
regard are likely to be underachieving due to feelings of low self-efficacy, not low ability.

INTERVENTION STRATEGIES
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Compare Perceived Learning Capability with cognitive ability
Comparing Perceived Learning Capability with, for example, GoCAT scores reveals ‘fragile 
learners’. These are students with high cognitive ability and low Perceived Learning Capability. 
These learners may underachieve in the future or develop a low Learner Self-regard.

 

Maintain high expectations for these students and provide positive and genuine feedback to 
encourage motivation and feelings of self-efficacy. It is important to praise students honestly, 
providing specific and encouraging comments. Indiscriminately giving out unearned praise can 
have the opposite effect, as students can quickly see that the praise is not authentic. For more 
on giving positive feedback and ‘feedforward’, see the Effective feedback and Assessment for 
Learning section in this factor.

1. Effective feedback and Assessment for Learning
To increase feelings of self-efficacy, feedback should “provide suggestions for improvement 
and emphasise improvement in performance rather than how far one still has to improve” 
(Britner and Pajares, 2006, p.487). This is the basis of excellent Assessment for Learning (AfL), 
which has been found to have a significant impact on student progress.

For students to achieve success (and increase feelings of self-efficacy), teachers need 
to ascertain what students do and do not know effectively and guide student learning in 
accordance with this information to close any gaps in knowledge. This is effective Assessment 
for Learning. Teachers must be able to gather information from each student in a variety of 
ways to ascertain how well they have achieved the learning objective. The teacher can adapt 
their lessons according to this information to ensure that the learning objective is achieved by 
all.

Here is some essential reading for all teachers on this subject:

Paul Black and Dylan Wiliam. Inside the Black Box: Raising Standards Through Classroom 
Assessment. GL Assessment Limited, London (1990).

Black, P., Harrison, C., Lee, C., Marshal, B. and Wiliam, D. (2004). Working Inside the Black Box: 
Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1): 8–21.
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Students’ feelings of school connectedness can be strengthened by employing the following
intervention strategies:

1. Celebrating failure as a learning opportunity
Many students fear failure as they believe that it shows they are not “good” at something. It 
isisisis impimpimpimpportortortortantantantant totototo chchchchallallallallengengengengge ae ae ae andndndnd chachachachangengengengeg ththththisisisis waywaywaywayy ofofofof ththththinkinkinkinkingingingingg sosososo ththththatatatat stustustustudendendendentstststs seeseeseesee fafafafailuiluiluilurererere asasasas anananan
oppoppoppopppp tortortortort iuniuniuniunittytytyty y ttotototo llealealealearnrnrn.rn. ThThThThThiisisisis iisisisis lcloclocloclo lselselselsel ly ly ly ly ly i kinkinkinkink dedededed ttotototo dadoadoadoado tiptiptiptiptip ngngngngg a ca ca ca c ltultultultultureureureure fofofofof grgrgrgrg towtowtowtowthh mh mh mh mi dindindindind tsetsetsetset tatatatat scscscschhoohoohoohoolllll
((se(se(se(se( te te te te thhehehehe CConConConConfidfidefidefidefidencencencence iinininin LLeLeLeLearnarnarnarniingingingingg hchchchch taptaptaptaptp )er)er)er)er))..

2

QUESTIONS TO ASK 

•••• WhWhWhaWhaWhaWhaWha dt dt dt dt dt dt do wo wo wo wo wo we ce ce ce ce ce c lleleeleeleeleelebbbrabrabrabrabratetetetetete atatatatatat hhschschschschsch llooloolooloolool: p: p: p: p: p: pprogrogrogrogrogroggresresresresresress os os os os os or ar ar ar ar ar a hihichichichichichieveeveeveeveeveevemenmenmenmenmenmen ?t?t?t?t?t?t? 

•••• DDoDoDoDoDo wewewewewe spespespespespep kkakakakakak posposposposposp i iitiitiitiitiitiiti llvelvelvelvelvel ty ty ty ty ty ty o ao ao ao ao a ddndndndndnd bbaboaboaboaboabo tututututut tstustustustustudddendendendendenttstststs,ts,, hhshshshshsh iiowiowiowiowiowingngngngngg conconconconconfidfidfidefidefidefidefidencencencencence iiininininin 

Whole school

• How do I check which students require more support to achieve the
sucsucsuccescescess cs cs critritriterierieria sa sa set?et?et?

•••• hWhWhaWhaWhaWhaWhaWhat it it it it it it i tntentententententerverververververve tintintintintintintionsonsonsonsonsons dddodododododo IIIIII I useuseuseuseuseuse ttotototototo susususususuppoppoppoppoppoppopp trtrtrtrtrt rt tstustustustustustudddendendendendendenttststststs ts itwitwitwitwitwitwithhh sh sh sh sh sh specpecpecpecpecpecp fiifiificificificificificific  

Class

••••• DDDoeDoeDoeDoeDoe ts ts ts ts ts thhhehehehehe tstustustustustudddendendendendentt st st st st seeeeeeeeee iimismismismismis kt ktaktaktaktaktakeseseseses ddandandandandand fffafafafafailililuiluiluiluiluresresresresres asasasasas lllelelelelearnarnarnarnarniiingingingingingg opopopopoppporporporporporp ttuntuntuntuntuni iitiitiitiitiitiiti ??es?es?es?es?es?

••• DDoeDoeDoeDoeDoeDoe ts ts ts ts ts ts thhehehehehe he tstustustustustustuddendendendendendentt nt nt nt nt nt n deedeedeedeedeedeed aaaaa a difdifdifdifdifdifdiffferferferferferfer tentententententent enenenenenen ivirvirvirvirvirvironmonmonmonmonmonm tentententententent ffofofofofofor rr rr rr rr receeceeceeceeceecei iiviiviiviiviiviivingngngngng ng g praprapraprapraprap iiseiseiseiseiseise///////
acknowledgement that is better suited to his/her style?acknowledgement that is better suited to his/her style?acknowledgement that is better suited to his/her style?

Individual

1. Effective 
feedback and 
Assessment   
for Learning

2. Celebrating 
failure as 
a learning 

opportunity

3. Reporting 
on attitude 

and learning 
first

4. Reflecting 
on setting and 

streaming

5. Private 
tutors and 
learning 

independently

 Model failure in the classroom by making mistakes when demonstrating work. Ask
tststustustuddendendendenttstststs ttotototo idideideideide tintintintintifffyfyfyy ththethethethe imismismismist ktaktaktaktakeseseses dandandandand sasaysaysayy hhawhawhawhattttt ththethethetheyyyy hhahavhavhaveeee llealealealearnernernerneddddd.
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WHAT TO DO

Give specific feedback
Make feedback specific and easy to understand so that the student can take effective 
action. For example, do not say to a student: “You need to improve the layout of your 
work as it is too messy”. If they had known how to do this they would likely have 
improved it in the first instance.

Give specific feedback; for example, try saying: “Make sure your writing is clear, and 
practise writing in letters that are of even height and are on the lines in the book”.

Feedforward
Leadership coach Martin Goldsmith talks about the benefits of ‘feedforward’ as opposed 
to feedback. Feedforward exercises encourage people to talk about positive suggestions 
without reference to the past. Listeners are encouraged to make notes without 
commenting or judging the suggestions being made. This is about giving people ideas 
without giving negative feedback about past work.

According to Goldsmith, people like feedforward for many reasons, not least because 
ideas are presented as positive suggestions rather than as negative feedback. 

To find out more, visit: www.marshallgoldsmith.com/articles/1438.

Hinge questions
Hinge questions can be used in class to ascertain students understanding. They are best 
used at the end of an activity or section of work to gauge whether students are ready to 
move on.

Plan a multiple-choice question that you can present to students at the end of a section 
of work to ascertain understanding.

In order for hinge questions to be useful, it is important to receive a response from every 
student. This will give you an accurate reflection of the percentage of students ready to 
move on to the next section of learning.

Answering the question should be quick (approximately two minutes). The multiple-
choice format will allow you to assess the results quickly and easily. Using ‘Show Me’ 
boards could also help.

Effective hinge questions reveal misunderstandings, if the incorrect question is chosen. 
For example:

Carbon dioxide is carried in which of the following:

(a) red blood cells

(b) blood plasma

(c) white blood cells?

If all students choose the correct answer, the class can move on. If some students 
choose the wrong answer, differentiate the next activity accordingly to ensurethat those 
who have not understood get another opportunity to achieve the learning objective. 
Those who have achieved it can move on or work with those who have not understood 
to support their learning.
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meeting that you can refer back to for the future. Consider giving these questions to students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term 
relationship with them, it can also help, as the teacher, to share a personal experience where 
you had to look honestly at your goals and perceptions of yourself as a learner.

1.  What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking them through the “Possible Identities” exercise. [LINK]

2.  What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3.  What are you not doing well that is preventing you from getting there? This is about 
facilitating an honest and critical assessment of the roadblocks, challenges, or weaknesses 
that are slowing the student down in “winning at his/her own game.”

4.  What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5.  How can I help? OR How can we get the help you need? Help the student to see how your 
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes 
a significant difference in a person’s mood and feelings of success. Encourage students to 
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and 
empower students to feel in control and in charge of their abilities. List items can range from 
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and 
personal abilities.

49
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QUESTIONS TO ASK

• What does academic suWhat does academic success equal at our scccess equal at our school: making excellenhool: making excellentt 
progress through hard work and effort or achieving the top academic
grades?

• What do our teachers show that they value in their actions and 
words?

• What do we celebrate at school: progress or achievement?

• Do we speak positively to and about students, showing confidence in 
their abilities and high expectations?

• What is displayed around the school: examples of students 
gaining top achievements/students who have gained places at top
universities, or students who have shown grit and perseverance 
against adversity/had a positive impact on the lives of others?

• Do we offer mental health screening and support for students in our
school who display depressive symptoms?

Whole school

• Do I ensure that all students feel successful in my lessons?

• How do I check which students require more support to achieve the 
success criteria set?

• What interventions do I use to support students with specific 
educational needs in my class?

• How often do I adopt a responsive teaching style to adapt my lessons
as required, ensuring that all students can achieve the success
criteria?

• How well do I differentiate my teaching?

• How often do I praise process rather than outcome?

• How well do I stick to a ratio of 5:1 positive to negative feedback to 
dmy students?

Group
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• Does the student have a Growth Mindset?

• Does the student see mistakes and failures as learning opportunities?

• Does the student need a different environment for receiving praise/
acknowledgement that is better suited to his/her style?

• Does the student set realistic expectations for him-/herself? 

• Does the student self-praise and acknowledge his/her efforts and 
achievements? 

• Does the student know how to ask for feedback?

• How does the student view his/her abilities in relation to his/her
peers?

• Is the student able to identify and label his/her own emotions?

• Does the student have the right balance of support for home 
learning?

Individual
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INTERVENTIONS TO IMPROVE GENERAL FEELINGS
OF SELF-EFFICACY
The following interventions help teachers intervene early to help students feel needed, valued, 
and successful in the classroom.

Determine the Factors Contributing to Low Self-Regard
Because Self-Regard is the root of the self-efficacy factors, it is often beneficial to determine 
if the other related factors (Perceived Learning Capability, Preparedness for Learning,
and Confidence in Learning) could be contributing to poor Self-Regard. Also look at the 

i i l fmotivational factors (G l W k E hi(General Work Ethic a d R C ind Response to Curric l D d ) dulum Demands) to dete irmine 
whether students are lacking clear self-concept, short- and long-term goals, and/or purpose 
and meaning in their school life and beyond. If students have low scores in these areas,
consider the interventions listed in those chapters in tandem with interventions listed in this
chapter.

Compare Perceived Learning Capability or Learner Self-regard
with attainment scores
Students with low attainment and low Perceived Learning Capability or low Learner Self-
regard are likely to be underachieving due to feelings of low self-efficacy, not low ability.

INTERVENTION STRATEGIES
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Compare Perceived Learning Capability with cognitive ability
Comparing Perceived Learning Capability with, for example, GoCAT scores reveals ‘fragile 
learners’. These are students with high cognitive ability and low Perceived Learning Capability.
These learners may underachieve in the future or develop a low Learner Self-regard.

Maintain high expectations for these students and provide positive and genuine feedback to 
encourage motivation and feelings of self-efficacy. It is important to praise students honestly, 
providing specific and encouraging comments. Indiscriminately giving out unearned praise can 
have the opposite effect, as students can quickly see that the praise is not authentic. For more
on giving positive feedback and ‘feedforward’, see the Effective feedback and Assessment for 
Learning section in this factor.

1. Effective feedback and Assessment for Learning
To increase feelings of self-efficacy, feedback should “provide suggestions for improvement 
and emphasise improvement in performance rather than how far one still has to improve”
(Britner and Pajares, 2006, p.487). This is the basis of excellent Assessment for Learning (AfL), 
which has been found to have a significant impact on student progress.

For students to achieve success (and increase feelings of self-efficacy), teachers need
to ascertain what students do and do not know effectively and guide student learning in
accordance with this information to close any gaps in knowledge. This is effective Assessment 
for Learning. Teachers must be able to gather information from each student in a variety of
ways to ascertain how well they have achieved the learning objective. The teacher can adapt 
their lessons according to this information to ensure that the learning objective is achieved by 
all.

Here is some essential reading for all teachers on this subject:

Paul Black and Dylan Wiliam. Inside the Black Box: Raising Standards Through Classroom
Assessment. GL Assessment Limited, London (1990).

Black, P., Harrison, C., Lee, C., Marshal, B. and Wiliam, D. (2004). Working Inside the Black Box:
Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1): 8–21.

10/20
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WHAT TO DO

Give specific feedback
Make feedback specific and easy to understand so that the student can take effective 
action. For example, do not say to a student: “You need to improve the layout of your 
work as it is too messy”. If they had known how to do this they would likely have
improved it in the first instance.

Give specific feedback; for example, try saying: “Make sure your writing is clear, and
practise writing in lpractise writing in letters that are of evetters that are of even height and are onen height and are on the lines in the bookthe lines in the book”.

Feedforward
Leadership coach Martin Goldsmith talks about the benefits of ‘feedforward’ as opposed
to feedback. Feedforward exercises encourage people to talk about positive suggestions
without reference to the past. Listeners are encouraged to make notes without 
commenting or judging the suggestions being made. This is about giving people ideas 
without giving negative feedback about past work.

According to Goldsmith, people like feedforward for many reasons, not least because 
ideas are presented as positive suggestions rather than as negative feedback. 

To find out more, visit: www.marshallgoldsmith.com/articles/1438.

Hinge questions
Hinge questions can be used in class to ascertain students understanding. They are best 
used at the end of an activity or section of work to gauge whether students are ready to
move on.

Plan a multiple-choice question that you can present to students at the end of a section 
of work to ascertain understanding.

In order for hinge questions to be useful, it is important to receive a response from every
student. This will give you an accurate reflection of the percentage of students ready to 
move on to the next section of learning.

Answering the questioAnswering the question should be quick (apn should be quick (approximately two minutproximately two minutes). The multiple-es). The multiple
choice format will allow you to assess the results quickly and easily. Using ‘Show Me’ 
boards could also help.

Effective hinge questions reveal misunderstandings, if the incorrect question is chosen. 
For example:

Carbon dioxide is carried in which of the following:

(a) red blood cells

(b) blood plasma

(c) white blood cells?

If all students choose the correct answer, the class can move on. If some students 
choose the wrong answer, differentiate the next activity accordingly to ensurethat those 
who have not understood get another opportunity to achieve the learning objective. 
Those who have achieved it can move on or work with those who have not understood 
to support their learning.
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meeting that you can meeting that you can refer back to for therefer back to for the future. Consider giv future. Consider giving these questions ting these questions to students o students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term
relationship with them, it can also help, as the teacher, to share a personal experience where
you had to look honestly at your goals and perceptions of yourself as a learner.

1. What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking themconsider walking them through the “Possiblthrough the Possible Identities” exercise Identities  exercise [LINK]e. [LINK]

2. What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3. What are you not doing well that is preventing you from getting there? This is about 
facilitating an honesg t and critical assessment of the roadblocks, challenges, or wea, g , knesses 
that are slowing the student down in “winning at his/her own game.”

4. What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5. How can I help? OR How can we get the help you need? Help the student to see how your
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes
a significant difference in a person’s mood and feelings of success. Encourage students to
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and
empower students to feel in control and in charge of their abilities. List items can range from
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and
personal abilities.
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Nicola Lambros is the author of the PASS Interventions. She has school leadership experience at 
schools in the uk, Europe, Asia, Americas and the Middle East. She is a passionate advocate of 
research in education and the importance of educators understanding the neurology of learning. 
Nicola’s own research in this area has provided her with opportunities to present at numerous 
conferences across the world and to write for various educational publications. Nicola’s research 
on PASS has evidenced how each of the PASS factors has a significant impact on student 
outcomes. 
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The New Group Reading Test (NGRT)® enables you to assess 
your students’ reading and comprehension skills in a single test – 
annually, biannually or termly. The tests are particularly useful to 
identify EAL students who may appear to be competent readers 
but who could have weak comprehension skills. These standardised 
tests will help you to understand the reading ability of your 
students and support personalised learning, target-setting and the 
identification of literacy support needs.

Each NGRT is made up of two parts:

1.  sentence completion, which measures decoding with some 
element of comprehension

2.  then, depending on the student’s score, either a passage 
comprehension, which measures a range of comprehension skills 
of increasing difficulty; or, in the case of very weak readers, a 
phonics task.

The New Group Spelling Test (NGST)® is an adaptive assessment 
which allows annual, biannual or termly monitoring of spelling 
skills. When combined with NGRT, you can assess reading and 
spelling together in under an hour. 

New Group Reading Test (NGRT)® 
New Group Spelling Test (NGST)®
Assess and track reading, comprehension and spelling skills

QuICk GuIDE

AGE RANGE:
Digital (NGRT and 
NGST): 7-16 years 

Paper (NGRT only): 
5-16 years

SuITABLE FOR:
Teachers, Literacy Co-
ordinators, SENCOs

TEST DuRATION:
Digital (NGRT and 
NGST): 20-30 minutes 

Paper (NGRT only):  
45-50 minutes

TEST FORMAT:
Digital (NGRT and 
NGST) and paper 
(NGRT only)

What reports are available for NGRT and 
NGST?

• Group report for teachers

• Individual student report for teachers

• Group progress report for teachers

• Reading and spelling group report for teachers

•  Reading and spelling individual student report for 
teachers

• Reading and Spelling Excel® report

•  CAT4 Combination report (for NGRT only – see pages  
46-49)

Find out more about NGRT 
and NGST on pages 22-23 of 

our International Brochure



N
G

R
T D

ig
ital G

ro
up

 rep
o

rt

4

Two students in the group were administered the phonics tasks in place of the passage comprehension test. 

This is because the ability score which underpins all final scores reported in NGRT Digital determines which students are given
the phonics tasks (based on the score at the end of the sentence comprehension test) and this ability score was lower for
‘Owen Bryant’ and ‘John Shepherd’.  Each student is given a unique set of questions and their ability score is calculated twice:
at the end of sentence completion and at the end of either passage completion or the phonics tasks.

Four students have the same SAS, stanine and NPR and are = 17th in the group: however for two of these (described above)
the scores are based on sentence completion and the phonics tasks.
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What do the reports show?
The Group report for teachers summarises the group’s key test scores, listing each student, their age 
at the test, their Standard Age Score (SAS), Group Rank (GR) and either a Reading age or Spelling age 
(dependent on the test). Further analysis can be carried out by factors such as gender, EAL, etc.

The Group progress report for teachers allows you to track progress between two test points across a 
group or cohort.

The Progress profiles chart maps the students’ scores in the two tests and highlights whether they are 
making above average, average or below average progress.

How can I use the data?
The reports will enable you to quickly identify students with very low reading and/or spelling ability 
and where follow up is needed. The NGRT Group report will also highlight in dark blue where there is a 
significant difference between the passage comprehension and sentence completion results, which helps 
schools target support and intervention needs effectively.

NGRT and NGST Group reports                                           
Group report for teachers and Group progress report for teachers
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What do the reports show?
The Individual student report for teachers includes a summary of the student’s performance in the test, 
analysis of responses (for sentence completion and passage comprehension in NGRT), as well as a 
narrative discussing implications for teaching and learning.

How can I use the data?
The reports show the specific areas of strength and those in need of development, which can help 
teachers target individual support needs effectively. The suggested strategies offer ideas for how to 
support and differentiate learning for each student. 

NGRT and NGST Individual reports                                            
Individual student report for teachers

Copyright © 2017 GL Education Page 6 of 10

Name: Amin Lee

School: Beachwood Academy

Group: Class 8A

Date of test: 08/12/2017 NGST Form: A Age: 12:08 Sex: Male

Profile Summary
Allen's score is in the average range.

An average spelling score suggests that Amin uses age appropriate spelling rules, understands how to add 
common suffixes and prefixes to root words and writes from memory common exception words, homophones 
and some commonly misspelt words.

Implications for teaching and learning
Allen's ability to spell words accurately may be improved by using some of the following strategies:

 Teach words for spelling grouped into those with the same patterns/rules.
 Introduce/revise a set amount (e.g. three) of common exception word spellings each day/week.
 Support Amin to practise applying spellings in context e.g. put the words into sentences or write a short 

story using the list of words.
 Investigate the meaning and origins of word parts – root words, prefixes and suffixes.
 When looking at spellings point out specifically which part of the word is difficult to spell.
 Teach strategies for words that do not follow a rule; for example, using mnemonics, syllables, and 

exploring prefixes and suffixes. Ask Amin to create his own mnemonics, which could be recorded in 
Allen's planner or notebook for reference during lessons.

 Ask subject teachers to display topic vocabulary on classroom walls for access by students during 
lessons.

 Ask subject teachers to spend lesson time at the beginning of each topic introducing and teaching the 
spellings of new vocabulary.

 Ask Amin to find, investigate and write down other words spelled using the same pattern or rule.
 Encourage Allen to use a dictionary to reference new or unknown spellings.

NGRT

NGRT

NGST
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What does the report show?
The Group scores (by Surname) brings together each student’s scores to show whether they have higher 
reading or spelling attainment.

The Analysis of group scores table compares the group’s scores with the standardisation average, 
indicating whether they are performing at, below or above expectations for their age. 

The Student profiles scattergraph provides an at-a-glance indication of the group’s strengths and areas for 
development.

How can I use the data?
Research shows that word reading and word spelling are strongly associated. By comparing test scores 
from NGST with NGRT it is possible to see where they are not aligned, which will help teachers to identify 
areas where support and development are most needed for each student. 

NGRT and NGST Combined reports                                           
Reading and spelling group report for teachers

Copyright © 2012 GL Education. Page 5 of 6

School: Sample School 

Group: GL No. of students: 22

Date(s) of testing for NGRT: 16/01/2018 - 24/05/2018 NGRT Form(s): B, C

Date(s) of testing for NGST: 15/05/2018 NGST Form(s): C

Student profiles

Copyright © 2012 GL Education. Page 4 of 6

School: Sample School 

Group: GL No. of students: 22

Date(s) of testing for NGRT: 16/01/2018 - 24/05/2018 NGRT Form(s): B, C

Date(s) of testing for NGST: 15/05/2018 NGST Form(s): C

Analysis of group scores
The table and bar chart below show the distribution of scores for the group against the national average.

Description Very low Below average Average Above average Very 
high

SAS bands <74 74-81 82-88 89-96 97-103 104-111 112-118 119-126 >126
National average 4% 7% 12% 17% 20% 17% 12% 7% 4%
All students NGRT 0% 0% 5% 9% 5% 23% 27% 18% 14%
All students NGST 5% 0% 9% 9% 9% 32% 18% 5% 14%

The table below shows the mean scores with confidence bands for the group against the national average.

Copyright © 2012 GL Education. Page 2 of 6

School:  Sample School 

Group: GL No. of students: 22

Date(s) of testing for NGRT: 16/01/2018 - 24/05/2018 NGRT Form(s): B, C

Date(s) of testing for NGST: 15/05/2018 NGST Form(s): C

Group scores (by Surname)

Student name Tutor group Test Form SAS Stanine Sentence 
Completion ST

Passage 
Comprehension ST Reading age Spelling age NPR GR (/22) Overall 

attainment
NGRT C 104 6 6 5 12:01 - 60 18Gina Alderton GL NGST C 107 6 - - - 13:02 68 10 Similar level

NGRT C 138 9 9 9 17:00+ - 99 1Callum Anderson GL NGST C 117 7 - - - 16:06 87 5 Similar level

NGRT C 96 4 4 5 10:11 - 40 20Adam Arsala GL NGST C 94 4 - - - 10:06 34 19 Similar level

NGRT C 120 8 7 8 15:10 - 91 7Evie Banner GL NGST C 116 7 - - - 15:10 86 6 Similar level

NGRT C 99 5 6 4 11:04 - 48 19Jamie Bentley GL NGST C 84 3 - - - 8:11 14 21 Similar level

NGRT C 110 6 7 6 12:11 - 74 15Tim Brown GL NGST C 104 6 - - - 11:08 60 =12 Similar level

NGRT C 122 8 7 9 15:10 - 93 =4Matthew Brick GL NGST C 101 5 - - - 11:01 53 17 Reading higher

NGRT C 105 6 7 5 11:07 - 63 17Lucy Davies GL NGST C 105 6 - - - 11:09 63 11 Similar level

NGRT C 106 6 6 6 12:04 - 66 16Hector Edwards GL NGST C 73 1 - - - 7:09 4 22 Reading higher

NGRT C 122 8 6 9 16:05 - 93 =4Anna Grime GL NGST C 104 6 - - - 12:04 60 =12 Similar level

NGRT B 116 7 8 7 14:10 - 86 9Jude Jones GL NGST C 104 6 - - - 12:10 60 =12 Similar level

NGRT C 111 6 6 7 13:02 - 77 14Dayaal Jadhav GL NGST C 138 9 - - - 17:00+ 99 1 Spelling higher

NGRT C 127 9 9 8 17:00+ - 96 3Olga Klepin GL NGST C 130 9 - - - 17:00+ 98 3 Similar level

NGRT C 112 7 6 7 14:00 - 78 13Rose Larry GL
NGST C 112 7 - - - 14:11 78 8 Similar level
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The fully standardised Progress Test Series (PT Series)® provides 
reliable benchmarking and year-on-year progress tracking in 
English, maths and science.

Detailed reports for teachers analyse key dimensions of learning 
for each subject and provide a question-by-question breakdown 
of where individuals or groups may have gaps in understanding. 
The in-depth narratives provide guidance for both teachers and 
parents, offering a strong platform for parental engagement. 

The series includes:

Progress Test in English (PTE)® 
Assesses students’ technical English skills (spelling, grammar and 
punctuation) and reading comprehension. 

Progress Test in Maths (PTM)® 
Monitors students’ mathematical skills and knowledge in areas 
such as number, shape, data handling and algebra, as well as their 
mathematical reasoning and problem-solving skills.

Progress Test in Science (PTS)® 
Measures two dimensions of science learning: science content 
knowledge and understanding; and working scientifically (applying 
science skills). 

What reports are available for the 
Progress Test Series? 
• Group report for teachers

• Individual student report for teachers

• Individual report for parents

• Cluster report (see page 50)

•  CAT4 Combination report* (see pages 46-49)  
*Not currently available for Progress Test in Science.

Progress Test Series  
(PT Series)®
Track student attainment and progress in English, maths and science

QuICk GuIDE

AGE RANGE:
4/5-14/15 (English and 
Maths);
7/8-14/15 (Science)

SuITABLE FOR:
Teachers, SENCOs, 
Subject Co-ordinators

TEST DuRATION:
45-75 minutes, 
depending on test level

TEST FORMAT:
Digital (Levels 7-15);
Paper (Levels 5-14) 

Find out more about the  
PT Series on pages 14-17 of  
our International Brochure



P
T

 S
E

R
IE

S

international@gl-education.com28

1/28

2/28

3/28

4/28

5/28

6/28

Page  
Thumbnails The PTE Group report for teachers is available in both PDF and Excel format, and provides a summary of 

the group’s performance in the test.

What does the report show?
The Scores for the group tables show the age of each student at the time of taking the test and the 
number of questions they have attempted. They show each student’s Standard Age Score (SAS), Stanine 
(ST), National Percentile Rank (NPR), Group Ranking (GR), National Curriculum indicator and GCSE 
indicator, as well as Progress Category, where previous test level has also been taken.

The report can be generated by year group, class or tutor group – for easy dissemination of information to 
relevant staff.

How can I use the data?
This report will allow you to see whether the students’ attainment is at, below or above the expected level. 
If used over two consecutive years, you can also see where progress made is at the expected level based 
on the previous assessment result. 

Suggestions for analysis:

•  Review how many questions have been attempted and what impact this may have had on that student’s 
score.

•  Sort by progress category to quickly determine which students are making expected levels of progress 
and identify those who aren’t.

•  Identify students who have a significant difference between their English skills score and their reading 
comprehension score.

PTE Group report for teachers                                           
Scores for the group
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What does the report show?
The Analysis of group scores (by Curriculum content category) graph shows the percentage of questions 
answered correctly by the group, compared with the average.

These are split into the Curriculum content areas of Spelling, Grammar and Punctuation, Comprehension: 
Narrative and Comprehension: Non-narrative. The areas covered will change according to the PT Series 
test level that the student has completed.

You can also review group scores by other criteria, including SEN, gender, or custom fields (if used when 
student details are added to Testwise) eg English as an Additional Language (EAL).

How can I use the data?
Heads of department can use this information to inform staff training and development needs. Classroom 
teachers can use this part of the report to reflect on their teaching and determine how they may want to 
adapt their lessons and medium-term plans in the next academic year.

PTE Group report for teachers                                            
Analysis of group scores
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What does the report show?
The Analysis of group scores (by question) graph shows each question and the percentage of the group 
that answered it correctly, compared with the average.

The question content is also outlined, showing the percentage of the group that got each one correct 
compared with the average. 

How can I use the data?
The data provides an opportunity for teachers to reflect on what has been learned well and what gaps 
exist, and then determine why this may have happened. The reports can also be used on transition 
between classes, to support planning decisions in the next academic year. 

PTE Group report for teachers                                           
Analysis of group scores
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What does the report show?
The Progress profiles map the students’ Standard Age Scores (SAS) across two tests, highlighting whether 
they are making higher than expected, expected, or lower than expected progress.

The Progress scores for the group table summarises each student’s Standard Age Score (SAS) for two 
tests, and the difference – highlighting which Progress Category this places the student in.

How can I use the data?
This part of the report provides a graphic view of progress made by the group, thus enabling classroom 
teachers and heads of department to easily see if the teaching and learning methods used over the year 
have had the desired impact. 

PTE Group report for teachers                                            
Progress profiles

Progress profiles

PTE Group report for teachers

Group: Unknown No. of students: 18

Date(s) of first test: 18/06/2018

Date(s) of second test: 27/05/2019 – 17/06/2019

School: Safa Community School

Level: 12

Level: 13

Males

The SAS for the first and second
administrations of the test are shown in the
diagram. Students who are considered to be
making expected progress are in the white
band. Students making lower and much
lower than expected progress are in the light
and the dark orange band and those making
higher and much higher than expected
progress are in the light and the dark green
band respectively.

Much higher than expected progress

Higher than expected progress

Expected progress

Females

•

Note that only those students who have
completed two valid administrations of PTE
are able to have performance compared and
therefore progress reported in this section.

Lower than expected progress

Much lower than expected progress

Copyright © 2015 GL Education Ltd. Page 27 of 28
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Analysis of Curriculum content categories

Curriculum content category Number of
questions

Student %
correct

National %
correct

Student / national
difference

English Skills: Spelling 18 94% 46% 48%

English Skills: Grammar and Punctuation 18 83% 59% 24%

Reading Comprehension: Narrative 15 79% 50% 29%

Reading Comprehension: Non-Narrative 12 75% 40% 35%

Analysis of Reading comprehension categories

Reading comprehension category Number of
questions

Student %
correct

National %
correct

Student / national
difference

Authorial Technique 7 62% 42% 20%

Retrieval 3 100% 77% 23%

Simple Inference 12 85% 40% 45%

Complex Inference 5 80% 44% 36%

Implications for teaching and learning
• By comparing scores from a previous administration of PTE it is possible to categorise progress as much

lower than expected, lower than expected, expected, higher than expected, or much higher than expected.
– Andrea took PTE13 in July 2014 and from then until now has made expected progress in English.

• Andreaʼs score for Reading Comprehension is above average with English Skills in the average range.

• The Analysis of Responses by Process Categories and Reading Comprehension Categories will help to
identify where there are specific strengths and weaknesses and to plan next steps.

• Where scores are fairly evenly balanced across Reading Comprehension categories, this suggests that
Andrea demonstrates above average understanding across a range of texts. She makes inferences
supported by evidence and draws on knowledge of context, purpose and audience in her reading. She can
make some critical comparisons across texts, focusing on features such as language, vocabulary choice,
grammar, text structure and organisation.

• Where scores across the Reading Comprehension categories are uneven, specific areas of weakness
might be addressed as follows:

– researching a range of poetic conventions (drawing on form and language) to create a glossary of
terms for her peers;

– completing comparison charts for features of texts in contrasting texts, for example, vocabulary and
structure in fantasy and historical fiction.

• Andreaʼs English Skills score suggests she is confident in applying spelling knowledge across her writing,
accurately spelling an increasingly complex range of vocabulary.

• Andrea punctuates her writing effectively, for example, making appropriate choices of within-sentence
punctuation which complement grammatical forms. She uses a range of grammatical structures, matched to
different contexts (for example, using other varieties of English, rather than Standard English, for informal
dialogue).

• Next steps may include further developing her confidence in discussing grammatical features of more
challenging texts, and applying this knowledge in her own writing. She could also benefit from specific
activities which focus on using the features of more formal written styles, for example, impersonal
constructions.
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The Individual report for teachers summarises the student’s performance on the test, allowing you to 
compare their skills in the technical aspects of English (spelling, grammar and punctuation) with a range of 
comprehension skills.

How can I use the data?
The Implications for teaching and learning summary offers a personalised analysis of how teachers can 
support this student, with specific suggestions for addressing areas for development.

PTE Individual report for teachers                                           
Implications for teaching and learning
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What does the report show?
The Individual report for parents offers a parent-friendly overview of their child’s scores, enabling the 
parent to see where there are strengths and areas for development. 

There are three variations of the parent report, allowing you to share the level of detail that is appropriate 
for your context: detailed scores, summary bar charts or just the narrative guidance.

How can I use the data?
The information will support parents’ understanding of the child’s learning in English, with useful 
suggestions for how to offer support at home. The report also shows whether the student is making 
expected progress.

PTE Individual report for parents                                            
Analysis and description of scores
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the group’s performance in the test.

What does the report show?
The Scores for the group tables show the age of each student at the time of taking the test and the 
number of questions they have attempted. They show each student’s Standard Age Score (SAS), Stanine 
(ST), National Percentile Rank (NPR), Group Ranking (GR), National Curriculum indicator and GCSE 
indicator, as well as Progress Category, when previous test level has also been taken.

The report can be generated by year group, class or tutor group – for easy dissemination of information to 
relevant staff.

How can I use the data?
This report will allow you to see whether the students’ attainment is at, below or above the expected level. 
If used over 2+ years you can also see where progress made is at the expected level based on the previous 
assessment result.

Suggestions for analysis:

•  Review how many questions have been attempted and what impact this may have had on that student’s 
score.

•  Sort by progress category to quickly determine which students are making expected levels of progress 
and identify those who aren’t.

•  Identify students who have scored below average for their age and reflect on their attitude, behaviour 
and attendance: what impact has this had?

PTM Group report for teachers                                         
Scores for the group
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What does the report show?
The Analysis of group scores (by Curriculum content category) graph shows the percentage of questions 
answered correctly by the group, compared with the average. These are split into the Curriculum content 
areas of Number, Algebra, Ratio, proportion and rates of change, Geometry and measures, Probability 
and Statistics.

A separate table shows the group scores for the Process categories of Fluency in facts and procedures, 
Fluency in conceptual understanding, Problem solving and Mathematical reasoning. The areas covered 
will change according to the PT Series test level that the student has completed.

You can also review group scores by other criteria, including SEN, gender, or custom fields (if used when 
student details are added to Testwise) eg English as an Additional Language (EAL).

How can I use the data?
Heads of department can use this information to inform staff training and development needs. Classroom 
teachers can use this part of the report to reflect on their teaching and determine how they may want to 
adapt their lessons and medium-term plans in the next academic year.

PTM Group report for teachers                                            
Analysis of group scores
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Analysis of group scores (by question)
The chart below shows each question and the percentage correct for the group compared with the national average.

Percentage of questions answered correctly by all students compared with the national average (by national % correct)

Question
number Curriculum category Process category Question content Group %

correct
National %

correct
Group / national

difference

AU8a_1 Statistics Mathematical reasoning Who was the winner? Tick the correct box. How long did she take? 86 85 1

AU5 Geometry and measures Fluency in conceptual understanding Look at the 3 nets and 4 cuboids. Draw a line from each net to the cuboid it makes. 84 83 1

AU8b Statistics Mathematical reasoning At what time did Holly overtake Asha? 62 79 -17

AU10a Number Mathematical reasoning Write down the 10th term of the sequence. 76 77 -1

AU3a Number Fluency in conceptual understanding Draw a ring around the largest of these numbers. 67 67 0

AU7a Algebra Mathematical reasoning What is the perimeter of the 10th shape? 62 64 -2

MM2 Number Fluency in facts and procedures Multiply nought point nought six two by one hundred. 29 62 -33

AU11a Algebra Fluency in conceptual understanding What is y if x is 5? 62 62 0

MM19 Probability Fluency in conceptual understanding What is the probability that I pick up a green pencil? 38 61 -23

AU13b Ratio, proportion and rates of change Fluency in conceptual understanding What is the height of the boat#s mast on the picture? 67 59 8

MM5 Algebra Fluency in conceptual understanding What is the value of x? 43 54 -11

AU10c Number Mathematical reasoning Explain why 401 cannot be a term in the sequence. 81 54 27

MM4 Ratio, proportion and rates of change Fluency in conceptual understanding What was the car's average speed? 33 53 -20

MM7 Geometry and measures Fluency in conceptual understanding What size is the fourth angle? 5 50 -45

MM18 Ratio, proportion and rates of change Fluency in conceptual understanding What was the sale price? 48 46 2

MM6 Number Fluency in conceptual understanding How many people are in the group? 0 43 -43

AU9 Statistics Mathematical reasoning Use some of these words and numbers to fill in the blanks. 40 43 -3

AU19b Algebra Problem solving Which graph does this table of values represent? 29 42 -13

MM1 Number Fluency in facts and procedures Write four fifths as a decimal. 33 41 -8

MM3 Number Fluency in facts and procedures Divide fifty-six by one thousand. 62 40 22

MM15 Number Fluency in facts and procedures What is the smallest length possible? 38 40 -2

AU6a Ratio, proportion and rates of change Mathematical reasoning What did the puppy weigh at the end of the first month? 24 40 -16

AU15_1 Geometry and measures Mathematical reasoning Draw accurately the part of the room that Jess can reach with the vacuum cleaner. 48 40 8
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What does the report show?
The Analysis of group scores (by question) graph shows each question and the percentage of the group 
that answered it correctly, compared with the average.

The question content is also outlined, showing the percentage of the group that got each one correct 
compared with the average. 

How can I use the data?
The data provides an opportunity for teachers to reflect on what has been learned well and what gaps 
exist, and then determine why this may have happened. The reports can also be used on transition 
between classes, to support planning decisions in the next academic year. 

PTM Group report for teachers                                         
Analysis of group scores
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The Progress profiles map the students’ Standard Age Scores (SAS) across two tests, highlighting whether 
they are making higher than expected, expected, or lower than expected progress.

The Progress scores for the group table summarises each student’s Standard Age Score (SAS) for two 
tests, and the difference – highlighting which Progress Category this places the student in.

How can I use the data?
This part of the report provides a graphic view of progress made by the group, thus enabling classroom 
teachers and heads of department to easily see if the teaching and learning methods used over the year 
have had the desired impact.

PTM Group report for teachers                                            
Progress profiles
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What does the report show?
The Individual report for teachers summarises the student’s performance on the test, allowing you to 
compare their skills in both the Curriculum content categories and Process categories.

How can I use the data?
The Implications for teaching and learning summary offers a personalised analysis of how teachers can 
support this student, with specific suggestions for addressing areas for development. 

PTM Individual report for teachers                                         
Implications for teaching and learning
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What does the report show?
The Individual report for parents offers a parent-friendly overview of their child’s scores, enabling the 
parent to see where there are strengths and areas for development. 

There are three variations of the parent report, allowing you to share the level of detail that is appropriate 
for your context: detailed scores, summary bar charts or just the narrative guidance.

How can I use the data?
The information will support parents’ understanding of the child’s learning in maths, with useful 
suggestions for how to offer support at home. The report also shows whether the student is making 
expected progress.

PTM Individual report for parents                                            
Analysis and description of scores
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PTS Group report for teachers

Group: Unknown No. of students: 10

Date(s) of testing: 10/06/2019

School: Sample School 

Scores for the group (by surname)

NPRStudent name Tutor
group

No.
attempted

(/49)
GR

(/10)SASAge at test
(yrs:mths)

SAS (with 90% confidence bands)
ST Progress

Category
Science

level
Stanines

Bi PhCh Ws

Y6/FStudent 1 4910:04 98 45 9 3 Below average5 5 65 5

Y6/DStudent 2 499:08 110 74 =5 3 -6 6 76 5

Y6/FStudent 3 4910:04 138 99 1 5 Average9 9 99 8

Y6/EStudent 4 4910:02 107 68 7 3 Below average6 5 76 6

Y6/DStudent 5 4910:04 100 50 8 3 Average5 5 65 6

Y6/AStudent 6 4910:04 113 80 4 4 Above average8 5 67 6

Y6/DStudent 7 4910:05 96 40 10 3 Average4 5 44 5

Y6/GStudent 8 4910:01 114 82 3 4 Average7 8 67 8

Y6/GStudent 9 4810:11 110 74 =5 4 Average6 7 86 3

Y6/AStudent 10 4910:02 119 90 2 4 Below average9 6 78 7

Copyright © 2015 GL Assessment Limited. Page 4 of 22

Stanines are Biology (Bi), Chemistry (Ch), Physics (Ph) and Working scientifically (Ws)

Copyright © 2015 GL Assessment Limited. Page 4 of 22

Stanines are Biology (Bi), Chemistry (Ch), Physics (Ph) and Working scientifically (Ws)
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the group’s performance in the test.

What does the report show?
The Scores for the group tables show the age of each student at the time of taking the test and the 
number of questions they have attempted. They show each student’s Standard Age Score (SAS), Stanine 
(ST), National Percentile Rank (NPR), Group Ranking (GR), National Curriculum indicator and GCSE 
indicator, as well as Progress Category, when previous test level has also been taken.

The report can be generated by year group, class or tutor group – for easy dissemination of information to 
relevant staff.

How can I use the data?
This report will allow you to see whether the students’ attainment is at, below or above the expected level. 
If used over 2+ years you can also see where progress made is at the expected level based on the previous 
assessment result.

Suggestions for analysis:

•  Review how many questions have been attempted and what impact this may have had on that student’s 
score.

•  Sort by progress category to quickly determine which students are making expected levels of progress 
and identify those who aren’t.

•  Identify students who have scored much higher in one area of science than another, e.g. Biology vs. 
Physics. Reflect on some reasons for why this has happened – is there a trend across all of the students 
in this way?

PTS Group report for teachers                                        
Scores for the group
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What does the report show?
The Analysis of group scores (by Curriculum content category) graph shows the percentage of questions 
answered correctly by the group, compared with the average. These are split into the Curriculum content 
areas of Biology, Chemistry and Physics.

A separate table shows the group scores for the reporting areas of Working scientifically, Knowledge 
and Understanding and Application of Knowledge and Understanding. The areas covered will change 
according to the PT Series test level that the student has completed.

You can also review group scores by other criteria, including SEN, gender, or custom fields (if used when 
student details are added to Testwise) eg English as an Additional Language (EAL).

How can I use the data?
Heads of department can use this information to inform staff training and development needs. Classroom 
teachers can use this part of the report to reflect on their teaching and determine how they may want to 
adapt their lessons and medium-term plans in the next academic year.

PTS Group report for teachers                                            
Analysis of group scores

PT SERIES SAMPLE REPORTS       41
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Analysis of group scores (by question)
The chart below shows each question and the percentage correct for the group compared with the national average.

Percentage of questions answered correctly by all students compared with the national average (by national % correct)

The table below shows each question and the percentage correct for the group compared with the national average (by national % correct).
Question
number Curriculum category Reporting area Question content Group %

correct
National %

correct
Group / national

difference

29 Chemistry Knowledge and Understanding When carrying out an experiment using chemicals, what must a student always
do to ensure they are working safely? 60 90 -30

22 Biology Application of Knowledge and
Understanding Why is the kitten's appearance not identical to either of its parents? 40 86 -46

1 Biology Knowledge and Understanding Which of these is linked to a higher risk of developing heart disease and lung
cancer? 44 85 -41

43 Biology Application of Knowledge and
Understanding Why has the grass under the hose turned yellow? 72 84 -12

2 Biology Knowledge and Understanding Which is an example of muscles moving a bone? 48 79 -31

3 Biology Knowledge and Understanding What are the two main jobs of the skeletal system? 56 78 -22

23 Biology Knowledge and Understanding Which statement best describes sexual reproduction in all animals? 68 78 -10

44 Biology Application of Knowledge and
Understanding What could Emma do differently next time? 68 78 -10

16 Physics Application of Knowledge and
Understanding The tower remains standing because of... 80 76 4

37 Physics Application of Knowledge and
Understanding When Lily turns on the light, which energy transfer happens? 80 74 6

4 Biology Knowledge and Understanding What does this tell us about scientific discoveries? 36 73 -37

17 Physics Application of Knowledge and
Understanding

Which thermometer should be used to measure the temperature of very cold
snow? 56 72 -16

31 Physics Application of Knowledge and
Understanding Which conclusion is supported by the data? 84 72 12

45 Biology Knowledge and Understanding Why should the scientist share the results of her work with other scientists? 60 72 -12

9 Chemistry Knowledge and Understanding Which units should she use to record her results? 60 70 -10

24 Biology Application of Knowledge and
Understanding Foxes can live in the same areas as humans because they... 76 66 10

18 Physics Knowledge and Understanding Why does Marek do three trials? 60 64 -4

25 Biology Application of Knowledge and
Understanding Which aquatic environment is least able to support life? 60 62 -2

30 Chemistry Application of Knowledge and
Understanding When a gas is heated, it will... 60 62 -2

33 Chemistry Application of Knowledge and
Understanding What can be concluded from the data in the table? 72 60 12
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What does the report show?
The Analysis of group scores (by question) graph shows each question and the percentage of the group 
that answered it correctly, compared with the average.

The question content is also outlined, showing the percentage of the group that got each one correct 
compared with the average. 

How can I use the data?
The data provides an opportunity for teachers to reflect on what has been learned well and what gaps 
exist, and then determine why this may have happened. The reports can also be used on transition 
between classes, to support planning decisions in the next academic year.

PTS Group report for teachers                                        
Analysis of group scores
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What does the report show?
The Progress profiles map the students’ Standard Age Scores (SAS) across two tests, highlighting whether 
they are making higher than expected, expected, or lower than expected progress.

The Progress scores for the group table summarises each student’s Standard Age Score (SAS) for two 
tests, and the difference – highlighting which Progress Category this places the student in.

How can I use the data?
This report will help you to identify those students who may need extra support and also highlights those 
needing more stretch and challenge.

PTS Group report for teachers                                        
Progress profiles

PTS Group report for teachers

The table below shows the SAS for the first and second administrations of the test and the resulting SAS
difference and progress category.  Note that only those students who have completed two valid administrations
of PTS are able to have performance compared and therefore progress reported in this section.

Student name
Second

 administration
SAS

First
administration

SAS
Progress
category

SAS
difference

119 -22 Below average141Student 10

Student 5 110 100 -10 Average

138 -3 Average141Student 3

Student 6 97 113 16 Above average

96 -1 Average97Student 7

Student 8 124 114 -10 Average

98 -28 Below average126Student 1

Student 9 126 110 -16 Average

107 -20 Below average127Student 4

Page 22 of 22Copyright © 2015 GL Assessment Limited.

Progress profiles

PTS Group report for teachers

Group: Unknown No. of students: 10

Date(s) of first test: 12/06/2018 – 21/06/2018

Date(s) of second test: 10/06/2019

School: Sample School 

Level: 09

Level: 10

Males

The SAS for the first and second test
administrations of the test are shown in the
diagram.  Students who are considered to
be making average progress are in the white
band.  Students making below average
progress are in the orange band and those
making above average progress are in the
green band.

Above average progress

Average progress

Below average progress

Females

•

Note that only those students who have
completed two valid administrations of PTS
are able to have performance compared and
therefore progress reported in this section.

Copyright © 2015 GL Assessment Limited. Page 21 of 22
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What does the report show?
The Individual report for teachers summarises the student’s performance on the test, allowing you to 
compare their skills in both the Curriculum content categories and Process categories.

How can I use the data?
The Implications for teaching and learning summary offers a personalised analysis of how teachers can 
support this student, with specific suggestions for addressing areas for development.

PTS Individual report for teachers                                       
Implications for teaching and learning
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What does the report show?
The Individual report for parents offers a parent-friendly overview of their child’s scores, enabling the 
parent to see where there are strengths and areas for development. 

There are three variations of the parent report, allowing you to share the level of detail that is appropriate 
for your context: detailed scores, summary bar charts or just the narrative guidance.

How can I use the data?
The information will support parents’ understanding of the child’s learning in science, with useful 
suggestions for how to offer support at home. The report also shows whether the student is making 
expected progress.

PTS Individual report for parents                                            
Analysis and description of scores

Progress Test in Science

44   PT SERIES SAMPLE REPORTS

PT SERIES SAMPLE REPORTS       45
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CAT4 is a good indicator of attainment in maths, English and reading.

The combination report allows you to analyse your students’ results from CAT4 alongside their scores 
in Progress Test in Maths (PTM) and either Progress Test in English (PTE) or New Group Reading Test 
(NGRT).

How can I use the data? 
The reports enable you to compare ability and attainment in maths, English and reading, flagging where 
current performance differs markedly from what might be expected (either higher or lower) and allowing 
you to spot gaps between current achievement and what a student is capable of.

CAT4 Combination report                                       
CAT4 with PTE and PTM
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What does the report show?
The English profiles report identifies those students whose English attainment differs markedly from what 
might be expected from their CAT4 score.

How can I use the data?
The narrative section summarises those students whose attainment falls into the higher or lower than 
expected attainment categories. It then poses questions that will help teachers when analysing the results, 
supporting their reflection on why there is a discrepancy between the two scores.

CAT4 Combination report                                          
CAT4 with PTE and PTM – English profiles
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15T: 0330 123 5375    gl-assessment.co.uk/cat4-combination-report

CAT4 Group combination report for teachers with PTE and PTM
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CAT4 Group report for teachers with Progress Test in English (PTE) and Progress Test in Maths (PTM)

Group: 5 No. of students: 49

Date(s) of testing for CAT4: 01/09/2015 Level: A

School: Jerudong International School BE1129

Level: 10Date(s) of testing for PTE: 03/05/2017 - 04/05/2017

Level: 10Date(s) of testing for PTM: 02/05/2017

In several studies, CAT has been found to be a good indicator of maths
attainment.  However, there will be other factors, outside the scope of this
report, that must be considered when forming a comprehensive profile of
that attainment.  The purpose of this report is to identify students whose
maths attainment differs markedly from what might be expected from
their CAT4 score.

Much higher than expected maths attainment

Higher than expected maths attainment

Expected maths attainment

Lower than expected maths attainment

Much lower than expected maths attainment

Maths profiles

The CAT4 Quantitative Reasoning score and the Progress Test in Maths
(PTM) score form the basis of this analysis and profiles are expressed

much higher than expected maths attainment •
higher than expected maths attainment •
expected maths attainment •
lower than expected maths attainment •
much lower than expected maths attainment •

The diagram shows the distribution of students across the five
profiles which are indicated by the coloured bands.

Females

• Males

Copyright © 2014 GL Assessment Limited Page 17 of 21

Much lower or lower than expected maths attainment

•  Are any of the students in this group still acquiring English?
–  

in PTM has been minimised, it is possible that students with EAL
every task.

•  
to access PTM?

–  If students routinely have access to a reader this service should have been provided for both CAT4 (for 
the instructions and example sections) and PTM.

•  Have factors such as school attendance or school history led to gaps in curriculum knowledge that will 
have limited the PTM scores for any pupils in this group?

– Any impact will be greater in PTM rather than CAT4.
•  Was PTM administered at the recommended point in the school year, that is during the second half of the 

year?
–  

strongly recommended.
•   

PTM score?
–  

spatial tasks.
–  Taking PTM as the starting point, for selected students, it may be helpful to carry out an audit of curriculum 

maths more broadly.

Lower than expected maths attainment

Students:

Student 7  Student 16  Student 37

Student 42  Student 24

Much lower than expected maths attainment
Students:

Student 51  Student 2  Student 48 

Student 12   Student 36  Student 49
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What does the report show?
The Maths profiles report identifies those students whose maths attainment differs markedly from what 
might be expected from their CAT4 score.

How can I use the data?
The narrative section summarises those students whose attainment falls into the higher or lower than 
expected attainment categories. It then poses questions that will help teachers when analysing the results, 
supporting their reflection on why there is a discrepancy between the two scores.

CAT4 Combination report                                       
CAT4 with PTE and PTM – Maths profiles

16/21

17/21

18/21

19/21

20/21

21/21

Page  
Thumbnails



C
A

T4
 

co
m

b
in

atio
n

+44 (0)20 8996 3369 49

What does the report show?
The Reading profiles report identifies those students whose reading attainment differs markedly from 
what might be expected from their CAT4 score.

How can I use the data?
The narrative section summarises those students whose attainment falls into the higher or lower than 
expected attainment categories. It then poses questions that will help teachers when analysing the results, 
supporting their reflection on why there is a discrepancy between the two scores.

CAT4 Combination report                                     
CAT4 with NGRT – Reading profiles
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Much higher or higher than expected reading attainment

•  
–  Look for any discrepancy in the NGRT scale scores: sentence completion (decoding) may be secure but 

passage (reading) comprehension may need support. (The NGRT group report has this information.)
–  

texts more in line with the verbal reasoning result.
•  CAT4?

–  For example, this might have affected the score of those with poor listening skills. NGRT has relatively 
short oral instructions.

•  Have any students in this group received high levels of academic support at school and/or home which 
will have helped them to achieve at a higher level than might have been predicted from their verbal 
reasoning ability?

•  Do any of the students in this group show high academic motivation which will have impacted positively 
on their learning during lessons and during the assessment tasks?

•   
untimed, but who would struggle to complete the CAT4 tasks in the time allocated?

–  E
allocated to co

•  It may be helpful to look at Non-verbal Reasoning and Spatial Ability scores for some students who may 
 

non-verbal and spatial tasks are involved.

Much higher than expected reading attainment

Students:

Daniel Browne  Dominic Browne  Danielle Dixon

Ben Lynch

Higher than expected reading attainment

Students:

Sue Moore  Pauline Nurse  Nancy Roberts

Expected reading attainment

•  The level of attainment shown in this group matches the indications of ability provided by CAT4; so they 
can be said to be performing at an average level for their ability.

•   
achieved in order to stretch students but without making targets unrealistic or de-motivating.

•   
the students’ achievement?

–  The external factors mentioned above may have had a negative effect on performance in both CAT4 and 
the attainment test(s).

–  
had an impact, will be very important when interpreting the data in this report.

Students:

Student 10   Student 23  Student 25

Student 31   Student 36   Student 37 

Student 45   Student 48  Student 49 

Student 52   Student 56   Student 58 

Student 61 
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Cluster analysis (by school)
The table below shows mean (average) scores for all students compared with those for the national sample.

106.3

No. of
students

100.0

102.5

100.0

Spatial
mean SAS

100.0100.0

Quantitative
mean SAS

106.2 108.3427

-

All students

Non-verbal
mean SAS

Overall
mean SAS

100.0

Verbal
mean SAS

National average

107.6

 
School 2

108.7 107.0108.089 106.5104.5All students

108.6 107.1106.939 109.4103.2Males

108.7 106.9108.850 104.1105.5Females
 
 
School 3

107.7 107.6111.652 107.5102.8All students

102.0 104.3106.623 107.2100.5Males

112.2 110.2115.629 107.8104.6Females

School 5

108.5 108.1111.3108 109.1102.9All students

107.7 107.6109.052 112.2100.8Males

109.1 108.6113.456 106.2104.8Females

Page 22 of 25Copyright © 2017 GL Assessment Limited
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What does the report show?
Cluster reports bring together data from multiple schools. These provide overviews of key metrics, as well 
as allowing school-by-school comparisons.

• Report on a range of criteria, including gender, EAL, nationality, SEN and custom factors

•  Use the detailed analysis of PTE and PTM for curriculum content category and question-level analysis - 
showing areas of teaching strength or where there’s a need for additional support

How can I use the data?
•  Ability data can support the identification of additional resourcing/support needs, e.g. where there are 

schools with high levels of EAL or low ability scores

• Supports fairer benchmarking/comparisons of attainment across the group

• Provides evidence of the effectiveness of curriculum delivery for academic directors

• Suggests training and CPD requirements across the group

Cluster reports for school groups                                       
CAT4, PTM and PTE

CAT4 Cluster report, Cluster analysis (by 
school), page 22 of 25

Cluster analysis (by school and SAS bands)
The chart below shows the percentage of students in each of the Standard Age Score bands.

School 1

School 2

School 3

School 4

School 5

School 6

School 7

School 8

PTE Cluster report, Cluster analysis (by school 
and SAS bands), page 14 of 21

I have found the GL  
Cluster reports an invaluable 

tool when identifying the overall 
standards of attainment and 

progress being made at whole 
school and cohort level. 

Paul Seedhouse,  
Academic Director,  
The British Schools  

Foundation
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What do the reports show?
Delivered via a dynamic dashboard, the GL Value-Added reports enable you to carry out detailed analysis 
of the performance of groups, subjects, cohorts and individual students, as well as comparing your results 
against the average of other schools using the service.

The reports allow you to see a range of information, including:

•  An overview of your school’s attainment and value-added in comparison to UK and international school 
averages

• Student performance by gender or CAT4 ability group

• Comparing subject attainment and value-added for your school

How can I use the data?
The Value-Added Service provides a quantifiable measure of the impact that your school’s teaching 
has had on its students, providing evidence that gives a richer understanding of school performance 
considering the starting point of each student and using CAT4 as the baseline measure.

Find out more at gl-education.com/value-added

GL Education Value-Added reports                                     
Measure the impact of your school’s teaching

The dashboard shows your school’s attainment 
and value-added in comparison to the uk and 
international school averages.

Scatterplots help evaluate student overall 
performance, comparing CAT4 mean SAS and 
value-added scores.

Review value added by CAT4 ability group and 
gender to see where your school is making impact 
or where there’s room for improvement.

Analyse performance by subject, comparing 
attainment and value-added for your school.

https://gl-education.com/value-added
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This brochure provides information on each of the reports 
that can be generated for our core assessments.

To further analyse and maximise the impact of the data, 
it can be downloaded in Excel format and compared to 
other data sources. You can also import it into your school’s 
Management Information System (MIS) or distribute to 
classroom teachers in digital mark books.

For the data to be most beneficial, it should be relevant, 
accessible and meaningful for all teachers, allowing it to 
impact on teaching and learning across the school.

Riverside Primary School in Prague put data triangulation at 
the heart of their new management structure, leading to the 
development of their own web-based application to share 
data. 

Your own analysis                                   

Allowing each member  
of the leadership team to  

have ownership of the data 
created an atmosphere in which 
we had stakeholders that were 

now invested and informed 
regarding the success and 

development of our students.
Graeme Chisholm,  

Principal, Riverside School, 
Prague

Jumeirah English Speaking 
School (JESS) in Dubai has a 
well-established assessment 
structure that ensures relevant 
data is reviewed and acted on 
at all levels within the school. 
Their Rubik’s Cube approach 
means that the whole school 
is involved in the analysis and 
planning outcomes from the 
data. 

Read more case studies like this at gl-education.com/news-hub/case-studies

CATs Rubik’s Cube Solution

https://gl-education.com/news-hub/case-studies
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Our other assessments

The reports covered in this brochure show the range and depth of the data that can be generated from 
our core assessments. used individually, or ideally in combination, assessments such as CAT4 and NGRT 
can help your school to identify those students who need further diagnostic assessment, as well as helping 
you to personalise teaching and learning, support wellbeing initiatives and inform school improvement 
programmes.

We also publish many other assessments and learning resources that complement these tests, addressing 
specific school needs or offering additional diagnostic information where further investigation is indicated 
by one of the core assessments. 

Special educational needs

We publish a wide range of tools to identify and support students with barriers to learning, including 
issues with literacy, numeracy, mental health and wellbeing.

For example, by combining NGRT with the York Assessment of Reading for Comprehension (YARC) you 
can gain valuable information that helps identify students who may need in-depth screening for dyslexia.

Our Dyscalculia Screener also plays an important role in helping you to distinguish between those 
students who are having general difficulties in numeracy and those whose difficulties may be associated 
with dyscalculia. Recommended intervention strategies are provided to support tailoring teaching to an 
individual’s learning needs.

To find out more, visit gl-education.com

Admissions

The Placement Test provides robust data to identify student potential, benchmark current attainment and 
identify any individual learning support needs before the student starts school. The test helps admissions 
teams to identify any special educational needs (including G&T) as well as revealing the true potential of 
EAL students and highlighting any literacy support they may need.

To find out more, visit gl-education.com/products/placement-test

Teaching resources

Doddle is an online platform with ready-made resources designed to support quality teaching and 
learning. Covering 18 subjects, Doddle includes presentations, animations and quizzes that can be used 
to build lessons or assign to students as homework alongside teachers’ own materials. Revision resources 
help students to prepare for exams, with all resources linked to major exam boards.

To find out more, visit gl-education.com/products/doddle

Training and support

Our dedicated support teams are on hand to help you implement GL Education assessment resources in 
your school – helping you to make sense of the data and use it to the optimum to support teaching and 
learning. We provide a comprehensive package of guidance, including seminars, workshops and bespoke 
training. 

To find out more, visit gl-education.com/events-training

Other assessments and resources                                   

https://gl-education.com/
https://gl-education.com/products/placement-test
https://gl-education.com/products/doddle
https://gl-education.com/events-training/
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